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This dataworkbook has been prepared as a
repository for key research, opinion, and views
expressed in relation to the proposition explored by
the Goodison Group in Scotland / Scotland’s Futures
Forum: ‘By 2025 Scotlandwill be regarded as a
world-leading learning nation’.

The purpose of theworkbookwas to act as a key
resource for delegates attending the scenario build
workshops on 31 August and 3 September 2012. It is
important to approach this workbook knowing that it
is not exhaustive and has been organised by themed
chapters as a simpleway of filtering and organising
the learningwhich has emerged from the seminars,
events and research: social; technological; economic
and business; environmental; political; ethics, values
and standards; and international. Moreover, the
readermay feel that some of the commentaries set
out in the summary columnswould be better placed
under a different theme. There is noway of filtering
all the informationwith exacting precision.
However, the aimwas for the dataworkbook to be
accessible and useable to all involved.

Crucially, thematerial containedwithin this
workbook set out to help delegates identify,
consider and rank (by importance and uncertainty)
key drivers of change. Thematerial helped to
underpin the architecture of the emerging scenarios,
and the assumptions, views and forecasts contained
herewere ultimately used to informnarratives
containedwithin each scenario frame.

Readers of theworkbook can simply read the issue
summaries, or for a closer examination, refer to the
source links supplied.

Thematerials containedwithin theworkbookwere
drawn froma number of sources:

i) A desk-based literature review

ii) A series of events around the following themes:
• Early years
• Organisationalmanagement and the changing

nature of work
• Young people
• International perspectives
• The role of teachers
• The views of parents
• Educational entrepreneurship
• Those regarded as being far from the jobsmarket
• The higher education sector
• The college sector
iii) Phone interviewswith key experts.

Background to theproject
This ambitious project is taking a ‘futures’ look at
the learning environment in 2025 and beyond. It is
about helping to change attitudes and theways in
which policymakers, educators, employers and all
interested parties, aswell as learners, think about
education and the different forms of learning and
skills required for the 21st century.

It has been argued that Scotland has one of the
world’s best-performing education systems. It has
high and improving levels of attainment, a well-
qualified and highly professional teaching force,
and, in recent years has seen a radical rethink on
how its curriculum is shaped and delivered, through
Curriculum for Excellence. Standards are high and
consistent from school to school. Many features of
Scottish education, such as itsmodel of school
self-evaluation and its qualifications framework, are
studied and copied by countries across theworld.
These are all important strengths onwhich to build.

However, this system faces challenges. The rate of
improvement in participation and attainment has
been slow overmuch of the past decade. The 2007
OECDreviewof Scottish schooling,while commending
the system’s strong performance, consistent
standards and inclusiveness, drew attention to an
achievement gap that particularly affected children
frompoor backgrounds, and to low rates of
participation post-16. This was highlighted again
by the recent University and College Union report,
which suggested that in 2011 parts of Glasgowhad
theworst educational rating in the entire UK. The
report claimed, for example, that in Glasgow’sNorth
East constituency, 35%of those aged 16 to 64 have
no qualifications.

In Scotlandmore generally there are questions
around the preparedness of school leavers for the
world of work, and over the extent towhich their
knowledge and skills will be used in employment.

Equally important, Scottish educationmustmeet
the new challenges of a changing economic and
social environment. It needs to recognise and
respond to the changing skill demands of the labour
market, and prepare young people to become the
entrepreneurs and job-creators of tomorrow. It also
needs tomeet ever-rising expectations in a context
where public budgets are being reduced.

It is for this these reasons and against this backdrop
that this project ambitiously seeks to consider the
‘outrageous’ proposition that: “By 2025, Scotland
will be regarded as aworld-leading learning nation’.

The issues relating to this proposition are complex
and inter-related. However, it is hoped that those
who participate in this project will gain valuable
insights, fresh perspectives and hear new and
emerging evidence. This is not an academic project.
It is hoped that the final scenarios to emergewill be
of value to engage government, business and the
education sectors as they consider how to improve
Scotland’s ability and capacity to learn in the
coming years.

GoodisonGroup inScotland
Scotland’s FuturesForum
First published August 2012

Published as one of a series of project papers February 2013
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SOCIAL
ITEM1 I THEME Learningnot for learning’s sake

CONTACT, AUTHOR, REFERENCE Lady SusanRice, GGiS / SFF Launch event
http://www.ggis.org.uk/AutoIndex2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Success in life or learning is not about achieving targets or a string of qualifications simply on their own; it’s how people
use them.We need to be clearwhat wemean by learning. Is simple learning or is its impact, how it’s put to use, whatmatters
more?What about the heuristic of learning – arewe talking about a particular kind of learning, such as learning by experience,
or does itmatter… The learningwe’ll need tomorrow is certainly different from the learning required today.

ITEM2 I THEME Newsocial service institutions of 2025

CONTACT, AUTHOR, REFERENCE Helen Chambers, GGiS / SFF Early years event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20early%20years%20seminar%202011%20report.pdf

ISSUES We can invent new institutions for 2025 providing better interactionwith service users. A vulnerable 5 year-old and
his/her familymay have separate involvement frommany professionals, for example, social work, police, GP, health visitor,
drugs projects, prison service, the care system, DWP, and get ready forwork schemes. In 2025 canwe have a ‘multi-institutional
community’, a limited liability partnershipwith the right legal framework, one staffing structure, one IT structure? Canwe invent
or find new financial instruments andmodels to help put wealth back into communities? Let’s invent new institutions that are fit
for purpose.

ITEM3 I THEME The rise of theprecariat

CONTACT, AUTHOR, REFERENCE Prof Guy Standing, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

(Guy Standing ThePrecariat: TheNewDangerous Class, 2011. London: Bloomsbury Academic.)

(Guy Standing,WorkAfter Globalization: Building Occupational Citizenship, 2009. Cheltenham: Edward Elgar Publishing.)

ISSUES [We face a crossroads in addressingwhat is described as the rise of the precariat.] The precariat is a class in themaking,
consisting ofmanymillions of peoplewho are suffering similar forms of chronic insecurity. They are reliant upon short-term jobs
without any of the labour securities that were built up in the twentieth century. They exist to supply flexible labour and are
expected to be adaptable. They do not belong to a community that involves the transfer of codes of ethics, standards, values and
ways of living and relating to other people. Rather, they are constantly encouraged to be opportunistic in their attitudes. If they
know that, in the future, paths are unlikely to cross again, this leads to a lack of empathy towards thosewithwhom theywork
and a sense of solidarity is unlikely to be fostered. Thedirectionwearegoingmakespossible aworse situation inwhich a
neo-fascismplays on the insecurities andanger of theprecariat and thosewho fear joining it. Orwe takeadifferent direction,
addressing the insecurities and inequalities threatening our civilization. Social progress is led by the interests and aspirations of
the emergingmass class; in today’s society it is the precariat. To accomplish this we need to enable the precariat to gain control of
their time and be able to access the types of knowledge that they need. Also, every forwardmarch is done through new forms of
collective action involving non-governmental organisations, interest groups and occupational associations.

ITEM4 I THEME Youngpeople’s viewsonkeydrivers of change

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES Young people thought the rich / poor dividewould only increase in the future. They thought the cost of fuel would rise
adversely impacting low income families and that the retirement agewould be set at.

ITEM5 I THEME Theneed to think about changedifferently

CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES There is a significant section of the Scottish population that continues not to benefit fromwhatwe offer in schools.We
don’t have a problemof failing schools, but the difference between how youngsters performwithin our schools is greater than it is
inmany other countries.Who you are, not what school you go to,matters toomuch in Scotland; background has a huge impact in
terms of success.We can domorewithin the school system to defeat destiny.
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ITEM6 I THEME Characteristics of successful learners in the21 century

CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Are persistent, resilient, able tomanage impulse, can change, adapt, transfer skills, possess deep knowledge, have skills
to access information, aswell as retain it, have learnt how to learn andwant to learn, possess strong interpersonal/ intrapersonal
skills, are responsible, global citizens, have strong core skills, are secure in their values.

ITEM7 I THEME Education system failing students, not students failing in system

CONTACT, AUTHOR, REFERENCE GGiS / SFFWorkshopwith those regarded as being far from the jobsmarket

ISSUES …the point was raised that some peoplemay be described as having learning difficulties but aremore able than
previously realised. It was argued that these learners should instead be described as having a learning deficit because formal
educationhad failed them. To overcome this, delegates thought that additional support needed to be offered to thosewith
a barrier to education.

ITEM8 I THEME Communitywisdomcouncils

CONTACT, AUTHOR, REFERENCE GGiS / SFFWorkshopwith those regarded as being far from the jobsmarket

ISSUES …delegates discussed learning communities and the need for community leadership. Delegates thought that therewas
increased opportunity for citizenship participation and for the development of wisdom councils.

ITEM9 I THEME Teachingparenting skills at primary school

CONTACT, AUTHOR, REFERENCE GGiS / SFF Parents event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20parents%20seminar%202012%20report.pdf

ISSUES …delegates thought that parents needed to bemore involved in understanding their children and thereforemore involved
in parenting. They argued that thismeans learning to parent, starting in primary school.

ITEM10 I THEME Parent councils& teachers in policy process

CONTACT, AUTHOR, REFERENCE GGiS / SFF Parents event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20parents%20seminar%202012%20report.pdf

ISSUES …the real potential for research and the further development of Curriculum for Excellencewere identified as
opportunities aswell as the development of parents’ councils.

…delegates expressed a need to get teachersmore involved in the policy process, stating that practitioners need to become
the experts.

ITEM11 I THEME Transitions – individualised approaches&removingbarriers

CONTACT, AUTHOR, REFERENCE Lost Sheep Looking for Somewhere to Go, The Poverty Alliance. 2011.
http://www.povertyalliance.org.uk/ckfinder/userfiles/files/EPIC/Reports/EPIC_ResearchReportYOUTHSPACE.pdf

ISSUES Transition from school to employment, education or training, based on the views and experiences of young people in
Stirling. Recommends individualised approaches to be at the heart of policy, removing barriers, e.g. reducing travel costs, seeking
young people’s views, supporting services to address lack of confidence.

ITEM12 I THEME Poverty andeducational deficit

CONTACT, AUTHOR, REFERENCE Poorer children’s educational attainment: How important are attitudes and behaviour?
JosephRowntree Foundation (JRF). 2010. http://www.jrf.org.uk/sites/files/jrf/poorer-children-education-full.pdf

ISSUES Part of the JRF project on education and poverty. The research showed that educational deficits emerge early in children’s
lives, even before entry into school, andwiden throughout childhood. Even by the age of three there is a considerable gap in
cognitive test scores between children in the poorest fifth of the population comparedwith those frombetter-off backgrounds.
This gapwidens as children enter andmove through the schooling system, especially during primary school years.
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ITEM13 I THEME Career guidance for enhancing socialmobility

CONTACT, AUTHOR, REFERENCE High-quality Career Guidance for Enhancing SocialMobility: A submission to theMilburnReview of
SocialMobility and Child Poverty. 2011. UKCareers Sector Strategic Forum.

ISSUES TheUKCareers Sector Strategic Forumaims to formulate a national strategic framework for careers information, advice
and guidance (IAG) to address the issues of access, transparency, quality, equality, and continuity, and to identify areaswhere
UK-wide co-ordinationwould be helpful.

ITEM14 I THEME Education as a route out of poverty

CONTACT, AUTHOR, REFERENCE JosephRowntree Foundation, Education and Poverty current project
http://www.jrf.org.uk/work/workarea/education-and-poverty

ISSUES This programmeofwork explores howpoverty affects children’s education, and the role of education as a route out of
poverty. Children growing up in poverty and disadvantage are less likely to dowell at school. This feeds into disadvantage in later life
and in turn affects their children. Keymessage of the evidence is that equality of educational opportunity cannot rely solely on better
delivery of the school curriculum for disadvantaged groups, butmust addressmultiple aspects of disadvantaged children’s lives.

ITEM15 I THEME Populationprojections

CONTACT, AUTHOR, REFERENCE Population Projections for Scottish Areas, National Records of Scotland. 2012.
http://www.gro-scotland.gov.uk/statistics/theme/population/projections/sub-national/2010-based/

ISSUES The population of Scotland is projected to rise, but not at an even rate across the country. The report concentrates on the
period between 2010 and 2035, and for the first time publishes seven variant projections in addition to the principal projection for
Scottish areas. By 2035we expect the population of Scotland to increase by about 10%. But in East Lothian and Perth andKinross,
we think it will grow by around a third. At the same time, we project the number of people in Inverclydewill fall by about 17%and
in Eilean Siar, theWestern Isles, by about 11%. The number of children aged 0–15 is projected to increase in half of the 32 council
areas, with the largest percentage increases in East Lothian (+41%) and Perth&Kinross (+32%). The largest decreases are
projected in Eilean Siar (-34%) and Inverclyde (-27%).

ITEM16 I THEME Learning society –designof theeducation system

CONTACT, AUTHOR, REFERENCE Learning Society: AnOutside View of theDesign of ourHolistic Education System, GordonHall. 2009.

ISSUES The premise of this paper is that the design of our education system should be underpinned by a belief in people and the
importance of sound knowledge (wisdom). Knowledge is continually developed bymaking explicit our underpinning theoretical
assumptions and beingwilling to challenge them in light ofmodern research. Are the underpinning assumptions supporting the
present design of our education systemout of date? The paper emphasises the need for the disciplined growth of our knowledge
through development of theories by experiment and observation. This disciplined process goes under the name of Scientific
Method. It presents actions for the future.

ITEM17 I THEME Lackof socialmobility

CONTACT, AUTHOR, REFERENCE Understanding Society http://www.understandingsociety.org.uk/ and
http://research.understandingsociety.org.uk/findings/findings-2012 commissioned by the Economic and Social Research Council;
led by the Institute for Social and Economic Research, University of Essex.

ISSUES Initiatives by successive governments to provide better access to higher education for young people from less-privileged
backgrounds have failed according to theworld’s largest longitudinal study. Just a 5% increase in degrees among children of routine
andmanual workers. An analysis of the social backgrounds of almost 34,000 adults between 22–49 reveal that it is the children of
themiddle not theworking classes, who have benefited themost from the expansion of higher education over the last 15 years.

ITEM18 I THEME Public services delivery –preventative spend

CONTACT, AUTHOR, REFERENCE Commission on the FutureDelivery of Public Services, Scottish Government. 2011.
http://www.scotland.gov.uk/Publications/2011/06/27154527/18

ISSUES The Christie Commission believes Scotland’s public services are in need of urgent and sustained reform tomeet
unprecedented challenges. The pressure on budgets is intense and public spending is not expected to return to 2010 levels in real
terms for 16 years. Unless Scotland embraces a radical, new, collaborative culture throughout public services, both budgets and
provisionwill buckle under the strain. Tackling these fundamental inequalities and focusing resources on preventativemeasures
must be a key objective of public service reform. Recommends considering how the educational and development infrastructure
across the different elements of the public service could be better coordinated.
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CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Mobile technology challenges classroombased learning.

ITEM2 I THEME Social networks

CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Young people are very persuaded by social networks.While older people are increasingly using social networks, they use
them for a different type of communication. Professional educators in 2025 need to understand and use technology and social
media in the sameway as their students.

ITEM3 I THEME Impact of technology

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES The advances in the use of technology in everyday life and also impacting on education and employment opportunities
will include increase in socialmedia for young people, lessmanual work available, increased use of tablets for information,much
more virtual technology in classrooms, even virtual schools. … [delegates] also expected technology to increasingly replace
humans in jobs and online shopping to adversely impact the retail sector. …[delegates] thoughtmore young peoplewere likely to
set up their own companies. Young people also thought that a higher premiumshould be placed on international relations and
communications as thesewould be the skills required in 2025.

ITEM4 I THEME Technology is key to 2025dream

CONTACT, AUTHOR, REFERENCE MariWallace, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Creative use of technology is one of the keys to success if the Scottish education dream is to come true by 2025.

ITEM5 I THEME Evermore virtual generations

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Many of today’s students have never known aworldwithout the internet,mobile phone, texting, video or digitalmusic.
An Office for National Statistics survey just two years ago reported that 73%of households had internet access and therewere
huge variations across the UK. Access levels in Scotland are one of the lowest at 64%. 99%of young people aged 16 to 24 use the
internet. 77%of 16 to 24 year-olds access the internet every or almost every day and themost common internet activity is sending
or receiving emails. 44%of young people connect to the internet viamobile phone; 75%participate in social networking.

ITEM6 I THEME Ways technology can stimulate thewould-be learner

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES The opportunity is there for technology to nurture communities of learning. These technologies are becomingmore and
more familiar to this audience through new initiatives like OpenLearn. http://www.open.edu/openlearn/

Informal lifelong learners start with passions and areas of interest and need.Whatwe need areways to access quality content in
newways, support fromoutside the institutional sector, ways of gaining credit and recognition for activities, and routes to enter
and re-enter formal learning. Our interest is to understand and develop components of the social learning network; to connect
learners to each other and theirmentors; to help learners evidence their learning process and products, and provide learners
with processes and products to help them receive appropriate recognition and external validity.We aim to be technically open to
the huge innovation in the cloud, and to be conceptually open to the different learning frameworks that educatorswant to follow.
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TECHNOLOGICAL
ITEM7 I THEME Vision for aHE institution of 2025

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUESA higher education centrewhich recognises and gives equal value and priority to differentmodes of learning and intensity
of study. An open system that ismore responsive to student demand. It is highly attuned to employer requirements, itmeets na-
tional needs in terms of civic, economic, cultural objectives, it is globally networked and embraces the opportunities that new
technologies have to offer.

ITEM8 I THEME Access to technology

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Most of the technological requirements for the learning society of 2025 have been orwill be resolved in the next ten years
– except perhaps tracking the learning credit back to the individual so their learning can be authenticated. By the end of this year
in one region of Brazil, with a population of 128m, every primary school childwill have a tablet; why dowe struggle to give IT
access to our disadvantaged learners?

ITEM9 I THEME Access towireless

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES I can foresee in 2025, in 13 years’ time, therewill bewireless access in virtually every home. Therewill be somepoor families
whowill not have this but therewill be tablets two-a-penny, theywill come right down in price. Every householdwill have a few
tabletswith network access. Technologywill absolutely be all pervasive andwe have got tomaximise opportunities that presents.

ITEM10 I THEME Educators keepingup to speedwith industry requirements

CONTACT, AUTHOR, REFERENCE GGiS / SFF SME interview

ISSUES Universities and colleges teach thewrong computer languages.We are an IT company; we develop software all the time,
and the studentswho come out have learnt all thewrong software andwe have got to teach them it all. It takes themmaybe a year
before they are bringing any economic benefit in for the company. If only therewas better communication and educators asked us
whatwe need. ...even do a local consultation or survey amongst local SMEs.

ITEM11 I THEME Freeeducation to anyoneanywhere

CONTACT, AUTHOR, REFERENCE TheKhan Academy http://www.khanacademy.org/about

ISSUES An example of the opening up of freely available education on an international scale. A not-for-profit with the goal of
changing education for the better by providing a freeworld-class education to anyone anywhere. All of the site’s resources are
available to anyone completely free of charge.

ITEM12 I THEME ICT in education and the future of schools intranet, Glow

CONTACT, AUTHOR, REFERENCE Education Scotland ICT in education summit feedback
http://www.engageforeducation.org/2011/11/ict-in-education-summit-summary-of-key-feedback/

ISSUES The team’s aims are to change the culture of the use of ICT, improve confidence, promote newbehaviours for teaching,
deepen parental engagement and strengthen position on hardware and associated infrastructure. In October 2011 over 110
people attended an ICT Summit and up to 900 people participated online discussing the future of ICT in Education, including the
evolution towards the newGlow solutions. An ICT in Education Excellence Groupwas set up in June 2012, consisting of IT
and education specialists and end userswith the immediate task of scoping the long-termuser-centred future of Glow.
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CONTACT, AUTHOR, REFERENCE Laurie O’Donnell, one of the ‘architects’ of Glow, writing in The Times Educational Supplement
Scotland (TESS) http://www.tes.co.uk/article.aspx?storycode=6116609

ISSUES Themainstream tools that are available free on the internet are fine, but to be usable in an educational context they
shouldwork off a single directory. It is also important that your stuff can be found easily, irrespective of where and how it was
created. Culture, confidence, practice, behaviours and engagement are also important, but so is having the right tools in the right
place at the right time. Today’s open tools far too often become tomorrow’s commercial services. Inmany free services, such as
Facebook, the user is less “the customer” andmore “the product”, with their personal data (preferences, pictures, contacts and
habits) up for sale to the highest bidder – not so bad if you sign up for this as a private individual, but perhaps not something the
Scottish Government should be doing on behalf of our children. Looking forward positively, we need the best possible solution to
keep Scotland at the cutting edge of learning and technology. Not for its own sake, but as a centralmeans of enhancing the life
chances of our young people.

ITEM14 I THEME ICT competency framework for teachers

CONTACT, AUTHOR, REFERENCE UNESCO ICTCompetency Framework for Teachers. 2011.
http://unesdoc.unesco.org/images/0021/002134/213475E.pdf

ISSUES The Framework emphasises that it is not enough for teachers to have ICT competencies and be able to teach them to
their students. Teachers need to be able to help the students become collaborative, problem solving, creative learners through
using ICT so theywill be effective citizens andmembers of theworkforce. It is arranged in three different approaches to teaching
(three successive stages of a teacher’s development). Technology Literacy, enabling students to use ICT in order to learnmore
efficiently.KnowledgeDeepening, enabling students to acquire in-depth knowledge of their school subjects and apply it to complex,
real-world problems.KnowledgeCreation, enabling students, citizens and theworkforce they become, to create the new
knowledge required formore harmonious, fulfilling and prosperous societies.
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ITEM1 I THEME Economicwellbeing

CONTACT, AUTHOR, REFERENCE Dr Janet Lowe, GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES A learning nationmust be a prosperous one –where economicwellbeing creates the resources for investment in learning
– by society and individuals.

ITEM2 I THEME Theeconomic benefits of early years investment (mental health)

CONTACT, AUTHOR, REFERENCE Prof AnnBuchanan, GGiS / SFF Early years event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20early%20years%20seminar%202011%20report.pdf

ISSUES Although there has been huge progress in health and education of children,mental health has stayed static or actually
gone down. 8.5% of children in Scotland have a clinically diagnosedmental health disorder, and these are just the tip of the
iceberg. Childrenwho have problems become parentswith problems – there are strong links between parentalmental health and
childwell-being. Such children are very expensive. Over the life course theywill cost a lot ofmoney due to the costs ofmanaging
mental health, alcoholism, drug abuse and possibly criminality, plus the lack of earnings in adult life added to the cost of welfare...
A child in the UKwith a conduct disorderwill cost an estimated £70,019 comparedwith £7,423 for a childwith ‘no problems’.

ITEM3 I THEME Abasic citizens income

CONTACT, AUTHOR, REFERENCE Prof Guy Standing, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES After 25 years, experiments introducing abasic income [given by the state] are underway in Brazil, India and other
countries. Rather than leading people to be lazy, asmany fear about this proposal, basic income is helping to reduce inequality,
raise the status of women, reduce child poverty and increase school attendance. This thinking goes in the opposite direction of
current welfare reform,which is drifting towardsworkfare, punitive treatment for those at the bottomof society andmore poverty
traps. If we are to achieve a learning society by 2025, it will be imperative to bemore open in our thinking about whatmakes a
good society.
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ITEM4 I THEME Newbasis for economic stability

CONTACT, AUTHOR, REFERENCE GGiS / SFF supported Educational entrepreneurship event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/Educational_Entrepreneurship_Post_Conference_Report%202011.pdf

ISSUES Community ownership and values based investments, which balance economic developmentwith culture and creativity
(as per the Guggenheim regeneration project in Bilbao), will be recognised as the backbone of our economy.

ITEM5 I THEME Growth jobmarkets

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES …[delegates] thought therewould be an increased number of jobswithinmedia and possibly the armed forces
[resulting froman expected increase in armed conflict andwar].

ITEM6 I THEME Vital role of authenticworkplacements

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES Abetter use ofwork experience andwork placementswas considered to be vital to ensure that learning is relevant
to the careers that young peoplewant to pursue.

Some [delegates] thought that [work placement] opportunities available nowwere tokenistic and often did not actually providemany
newskills. If they could be longer and involved doing “an actual job rather than justmaking up things to do” therewould bemore
benefits for everyone involved. It could also provide valuable experience that future employerswould be looking for. For this to happen,
schoolswould need to take on amore active role than they currently do in setting upwork experience placements.

ITEM7 I THEME Businessesdelivering their ownqualifications

CONTACT, AUTHOR, REFERENCE GGiS / SFF Scotland’s Colleges roundtable visioning exercise

ISSUES Our view is education is going tomove to employers delivering their own qualifications. There is a necessity to deliver,
in a teaching environment, some softer skills, and then actual skills are developed specific to your industry through an employer.
This should be done in a regional and local context not a national one. ...we talked aboutmoving away fromSQA as themain
deliverer of qualifications.We thinkwe shouldmove away from that and into things that aremore relevant to the needs of the
learner and the businesswhatever that looks like. ...we also thought there should be far less people at university if there is still a
need for that sort of high level research element but that a lotmore education had to become vocational.

ITEM8 I THEME FlexibleHE learning

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Studentswho continue toworkwhile they study part time canmaintain their income and they can up-skill or re-skill
while gaining practical work experience.

The positive benefits for employers include cost effectiveness, immediate application of skills in theworkplace, staff retention,
motivation and the ability to grow.

ITEM9 I THEME Competitive –building entrepreneurship andemployability into learning

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Scotland cannot be internationally competitive if we are not driving our citizens to the highest level of skills that they are
capable of. Thatmust includemaking sure that entrepreneurship and employability is really built intowhat we are doingwith
students at university. Scotland should be bubblingwith entrepreneurship; we are not going to have that sort of dynamism,
andwe are not going to be internationally competitive, unlesswe are developing citizens to the highest skills level.
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CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES The commodification of educationmay bring Scotlandmoney in the short termbut although you can treat education
as a business it will soon createmany enemies.

ITEM11 I THEME Student support is all important

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Most countries have got a grasp of what they seek to do andwhat their own educational guidelines should be. There is a
view that UK universities are destroying their businesses by thinking that commercial distance learningwillmake a lot ofmoney.
Education, as opposed to information, is a structured process and it needsmassive support. And if wewant to do something
meaningful internationally with a strong reputation for quality we have to look at howwe support students internationally.

ITEM12 I THEME Business run / owneduniversities

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES There are, of course,more diverse routes into higher educationwhich could bemuchmore prevalent in the future...
there is a view that an over reliance on this kind of approach, while good for the individual companies, will stifle entrepreneurial
thinking. That said, there is evidence that leading companieswho undertake such programmes seek to actively encourage
entrepreneurial thinking and skills to promote innovationwithin their businesses.

ITEM13 I THEME The scale of family runbusinesses inScotland

CONTACT, AUTHOR, REFERENCE GGiS / SFF SME Interview

ISSUES The best estimate is that 70–75%of all businesses are family businesses. There is a need to help these family businesses
with proper governance arrangements. I would like the professional advisory community tomake available learningmaterials
that enable them to develop amuch better understanding of the issues that impact on the success of SMEs [most of whichwill be
family businesses].

ITEM14 I THEME Relationsbetween larger companies andSMEs

CONTACT, AUTHOR, REFERENCE GGiS / SFF SME interview

ISSUES Weneed to see bigger companies offeringmentoringmore to SMEs.…there is a need to spread best practice.

ITEM15 I THEME Findingpeoplewith ‘soft skills’ is not easy

CONTACT, AUTHOR, REFERENCE GGiS / SFF SME interview

ISSUES …finding peoplewith technical skills is arguably easier but froman organisational culture point of view finding people
with non-academic, emotional or confidence skills ismuchmore difficult because you need to be able to determine that, see that
in people before you can have confidence that theywill fit with your organisation’s culture.

ITEM16 I THEME Positive impact of employer involvement in education

CONTACT, AUTHOR, REFERENCE It’s who youmeet:Why employer contacts at schoolmake a difference to the employment prospects
of young adults, The Education and Employers Taskforce. 2012.
http://www.educationandemployers.org/media/15052/its_who_you_meet_final_report.pdf

ISSUES OECD analysis demonstrates that those countrieswith education systemswhich offer combinations of classroom
learning andworkplace exposure linked to vocational pathways (as through the German-style apprenticeship system) typically
experiencemuch lower youth unemployment rates. US research shows that where academic education pathways include
considerable employer contacts that positive labourmarket outcomes are also be to found. NewBritish evidence shows
statistically significant positive relationships exist between the number of employer contacts (such as careers talks orwork
experience) that a young person experience in school (between the ages of 14 and 19) and:

> Their confidence (at 19–24) in progression towards ultimate career goals;
> The likelihood of whether (at 19–24) they are not in employment, education or training (NEET) or non-NEET
> Earnings if salaried
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ITEM17 I THEME Difficult transitions fromeducation towork

CONTACT, AUTHOR, REFERENCE Lost in transition? The changing labourmarket and young people not in employment, education or
training, TheWork Foundation. 2012.
http://theworkfoundation.com/Reports/310/Lost-in-transition-The-changing-labour-market-and-young-people-not-in-employment-education-or-training

ISSUES The number of young peoplewho areNEET has been rising for the last decade. This report examines how the
characteristics of NEETs have changed over this period, and how longer-term labourmarket change has affected the transition
for young people fromeducation into employment.

The report shows that young people are finding it increasingly difficult tomake the first step intowork. It argues that for some
the transition intowork has becomemore difficult and that support from service providers should be concentrated on this
important stage.

ITEM18 I THEME Utilisation of skills

CONTACT, AUTHOR, REFERENCE SFC / SDS Joint Skills Committee’s programme of action research in the utilisation of skills.
http://www.sfc.ac.uk/skills/SkillsUtilisation/SkillsUtilisation.aspx

ISSUES Programme of action research in the utilisation of skills in theworkplace is piloting new interactions between
universities, colleges, employers and individuals to find out how people use their skills effectively at work. At local level,
Community Planning Partnerships are shaping local learning provision towards economic and social priorities.

ITEM19 I THEME Parenting andeducation supporting entrepreneurship

CONTACT, AUTHOR, REFERENCE CameronHerold, TEDxEdmonton 2010, ‘Raising Kids to be Entrepreneurs’ presentation
http://www.tedxedmonton.com/2010/04/cameron-herold-raising-kids-to-be-entrepreneurs/

ISSUES Bored in school, failing classes, at oddswith peers: This childmight be an entrepreneur.Makes the case for parenting
and education that helpswould-be entrepreneurs flourish – as kids and as adults.

ITEM20 I THEME Skills and skills utilisation

CONTACT, AUTHOR, REFERENCE Skills in Focus: Productmarket strategies and skills utilisation, SFC / SDS Joint Skills Committee. 2011.
http://www.sfc.ac.uk/web/FILES/Our_Priorities_Skills/Skills_in_focus_-_product_market_strategies_and_skills_utilisation.pdf

ISSUES The paper concludes that any public policy attempt to influence the skill levels required by companies, or how these skills
are deployed,must retain a strong sectoral dimension andmust seek to influence both productmarket and competitive strategy.

ITEM21 I THEME Leadership andownership of skills

CONTACT, AUTHOR, REFERENCE Employer ownership of skills: Securing a sustainable partnership for the long term, UKCES. 2011.
http://www.ukces.org.uk/publications/employer-ownership-of-skills

ISSUES A long termagenda intended to build on the commitment of this government and the last to increase significantly the
level and quality of participation in skills training in theworkplace. These proposals are concernedwith ‘seeing around the
next corner’ and responding to themajor challenges ofmaking recent apprenticeship growth sustainable, raising quality and
maximising opportunities for young people. Longer term,we believe that there needs to be two radical shifts in the leadership
and ownership of skills:

> Move fromgovernment leadership to employer ownership of vocational training for young people aged 16–24;

> Move fromprovider led to employer owned adult workforce development

ITEM22 I THEME Entrepreneurs as agents of improvement in schools

CONTACT, AUTHOR, REFERENCE What Is Educational Entrepreneurship?KSmith& JLandry Petersen. 2006. NewSchools Venture Fund.
http://tinyurl.com/educationalentrepreneurship

ISSUES In a systemgoverned by the principles of dynamic equilibrium, entrepreneursmay be both important vehicles for getting
there and permanent participants in this new environment. By imagining how education can be improved, thinking beyond the
current rules and resources, creating new organisations to execute their vision and inspiring others to follow, entrepreneursmay
be agents of continuous improvement in public schooling.



Data Workbook I page 14

EC
ON

OM
IC

&
BU

SI
NE

SS ITEM23 I THEME Employment changes andpoverty in 2020

CONTACT, AUTHOR, REFERENCE The impact of employment changes on poverty in 2020, JosephRowntree Foundation. 2012.
http://www.jrf.org.uk/publications/poverty-inequality-employment-structure

ISSUES Howwill changes in the structure of employment and pay affect income inequality and poverty levels by 2020?
Projections suggest long-term labourmarket trends are set to continue. Examining the impact of these changes on income
inequality and poverty levels, this study forecasts a rise in income inequality and poverty levels; cites expected cuts in benefits
and tax credits as amajor cause of these rises; suggests the impact on the overall level of relative poverty and inequality forecast
for 2020/21made by changes imposed on employment and pay structureswill be small. Conducted at a timewhen the role of
skills development in a reformedwelfare-to-work policy environment is high on the policy agenda, andwhen job prospects for
less qualifiedworkers look likely to remain poor...

ITEM24 I THEME Tackling youthemployment

CONTACT, AUTHOR, REFERENCE Report into youth employability, The Smith Group and the Scottish Government. 2011.
http://www.scotland.gov.uk/Publications/2011/11/SmithGroupReport

ISSUES Recommendations include targeting the ‘at risk’ population, such as ensuring learning outcomesmeet individual
aspirations and competencies; using trusted rolemodels asmentors; investment in parts of Scotland ‘where theNEET problem
is highest’. Effective support at critical stages of development, at pre-school early years, and at transition fromprimary to
secondary school. Narrowing the gap between education and theworld of work by engaging employer support to provide
part-timework, introducing a systemof ‘Training Champions’ (modern journeymen), basing awards on learning, training and
work placement performance, linking incentives such as the EducationMaintenance Allowance to preparing forwork, and
ensuring that parents understand how education is preparing young people for employment, and teachers fromprimary onwards
recognise ‘the imperative of opening the eyes of their pupils to theworld of work’. The public should consider using employment
and procurement practices as away of providing employment, placements orwork experience for theNEET population.

ITEM25 I THEME Higher education

CONTACT, AUTHOR, REFERENCE Higher Education in Scotland: A critical topic, David Hume Institute. 2011.
http://www.davidhumeinstitute.com/images/stories/publications/HOP/HOP%2090.pdf

ISSUES A collection of 16 essays fromprincipals past and present, to commentators fromoutwith aswell aswithin Scotland,
to key economic analysts of the sector and to a range of informed parties – including GGiSmembers Sir AndrewCubie and
Prof JimGallagher.Wishing to stimulate ‘informed, objective and evidence-based’ debate. Not all about fees.

ITEM26 I THEME Role for further education colleges in generation of entrepreneurs

CONTACT, AUTHOR, REFERENCE Enterprising Futures: The changing landscape and newpossibilities for further education,
Gazelle Global. 2012. http://www.thegazellegroup.com/gazelle-publication.php

ISSUES We believe that in the current economic global climate it is vital to foster a new generation of social and commercial
entrepreneurs; entrepreneurswho can add value to communities, bring innovation to existing businesses andwho can create
their own employmentwith confidence and ambition. FE collegeswill play an integral role in achieving this goal, but wemust be
prepared tomake the changes needed to deliver a different outcome for students in the 21st centuryworkplace. The Gazelle
Principals Group is committed to transforming curricula to encourage an entrepreneurialmindset in their students that will
serve employerswell and increase opportunities for all.
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ITEM1 I THEME Asset-basedapproach to learning and life

CONTACT, AUTHOR, REFERENCE Dr Janet Lowe, GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES By 2025 all citizens should be able to combine study, work, family and community in away that suits their circumstances
and preferences so that learning becomes a part of life and not a precursor to life.

ITEM2 I THEME Collective responsibility

CONTACT, AUTHOR, REFERENCE Dr Janet Lowe, GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES To be becomea learning nationwewill need the principle of collective responsibility for learning by state, individuals and
employers, e.g.modern apprenticeships, individual learning accounts, and the open university. Simply putting purchasing power in
the hands of learners or employers isn’t the answer. Citizens of a learning nationwill require aworld class information, advice and
guidance service so that people canmake good decisions. If a person is going to embark on any kind of learning, he or she needs
to have a purpose. At the launch event the hopewas expressed that the scenarioswould provide ideas on how to cultivate an
expectation of lifelong learningwhere the environment is unsupportive.

ITEM3 I THEME Usephysical assets

CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Wehave a responsibility to use facilitiesmore effectively; we couldmake better use of our public building and business
premises for community learning. [learning in 2025may be a 24 hour / 7 dayweek reality]

ITEM4 I THEME Losing intrinsicmotivation throughbadmanagement

CONTACT, AUTHOR, REFERENCE GordonHall, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES … [management] is bedevilled by short-termismandwe are gettingworse at utilising the intrinsicmotivation andwilling
commitment of our people. [including teachers]

ITEM5 I THEME Learningenvironment

CONTACT, AUTHOR, REFERENCE Prof Guy Standing, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES The ancient Greeks saw themost important thing for all citizens as being a combination of education, schooling, study
and leisure and it involved the public participating in the life of the city. For the society to be a good one, they believed timemust be
spent in these endeavours and they tried tomaximize the potential for people to do so. Yet in the twentieth century, for the first
time, labourwas put on a pedestal.

ITEM6 I THEME Early years environment for healthy brain development

CONTACT, AUTHOR, REFERENCE Prof AnnBuchanan, GGiS / SFF Early years event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20early%20years%20seminar%202011%20report.pdf

ISSUES When a baby is born the brain is a ‘work in progress’; it is not fully developed and it is the interactionswe havewith the
babywhich actually develop the neurons and the brain. If you don’t get these interactions during the critical period you have a
brainwhich is less developed… the time formaximising the potential of children is from zero to three years old. A focus on early
years is amassive opportunity.

ITEM7 I THEME Creating a learningenvironment to nurture talents

CONTACT, AUTHOR, REFERENCE Dr JohnRaven, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES Children have awide variety of talents that need to be nurtured. It follows that, instead of arranging people in a hierarchy
of smart to dull, the task of the educational system is to nurture and recognise these diverse talents. Interestingly, when this is
done in a group situation, one finds oneself with an emergent culture of intelligence or enterprise that is actually able to
accomplish some real change in a community.
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CONTACT, AUTHOR, REFERENCE Dr JohnRaven, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES Knowledge has a ‘half-life’ of a year; people forget 50%after one year, 75%after two years, 82.5% after three years, and
so on. The knowledge is out of datewhen it is taught, doesn’t relate to their problems and is forgotten by the time it is needed.
What is needed to undertake any kind of activity effectively is a unique combination of up-to-date specialist knowledge – and that
specialist knowledge is largely tacit; that is, it consists of knowledge of ways of doing things and can rarely be formulated inwords.
Nowhere in our formal educational systemdowe nurture this ability to build up specialist knowledge that enables you tomove
forward and venture into the unknown.

ITEM9 I THEME Building on success

CONTACT, AUTHOR, REFERENCE GGiS / SFFUnreasonable learners
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES There are signs of positive change –16+ LearningChoices [16], Getting it right for every child [17], andCurriculum
for Excellence [18] all aim to empower learners. [Reference numbers refer to the seminar report.]

ITEM10 I THEME Newsystems, connections and synergies

CONTACT, AUTHOR, REFERENCE GGiS / SFF Educational entrepreneurship event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/Educational_Entrepreneurship_Post_Conference_Report%202011.pdf

ISSUES In 2025, wewill have an education system independent from local authority and central government control, with new
systems ofmeasuring attainment, where schools and parents are trusted to deliver learning. Scotland’s communitieswill be
linked up to share ideas, skills and learningmethodologies. Social enterprises, whose values complement opportunity for all,
will be seen as natural learning resources and partners in the delivery of education and learning. Learning institutionswill
be encouraged to set up their own social enterprises and to use the surplus created to fund their activities.

ITEM11 I THEME Theneed to valuedifferent learning styles

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES The key point that came from the discussions around learningwas to change the current education system to one that
adopts amuchmore flexible approach to learning. This relates back to the idea that everyone possesses different learning styles,
all of which need to be considered in order formore people to access learning opportunities. They felt that there should be awider
choice of subjects and amuch stronger focus on vocational subjects. They thought thatmore value needed to be placed on
extracurricular activities and experiences, not just learning that takes placewithin a traditional learning environment.

ITEM12 I THEME Applicability of knowledge

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES …I don’t care about the size of a triangle inmaths but I would bemore interested to learn about the practical applications
of it in jobs.

ITEM13 I THEME Similar environmental issues facing other countries looking
to achieve a learning society

CONTACT, AUTHOR, REFERENCE GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES [International views on the project proposition] Social inclusion: Society has becomemore diverse; it is important that
learning embraces awide range of people and takes forward processes of understanding, social cohesion and social inclusion.
A ‘thinkingeconomy’ rather than amanufacturing or a knowledge economy: It is becomingmore important for people to have
thinking skills that enable them to use existing knowledge in creativeways to tackle ongoing problems. Theexplosion in the
availability of learning: In addition to the formal learning system, people can access learning and knowledge in all kinds of
informal ways, particularly through the growth of socialmedia.We have to think about how people are critically equipped to best
use andmake sense of what is available, and how the formal system relates to this growing informality.
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ITEM14 I THEME Partnershipworking

CONTACT, AUTHOR, REFERENCE MatthewPearce, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Schools and colleges need towork together to develop community based ‘partnership learning’, and schools need
to involve ‘expert’ local support.

ITEM15 I THEME For some, there is value in learning for personal goals

CONTACT, AUTHOR, REFERENCE GGiS / SFFWorkshopwith those regarded as being far from the jobsmarket

ISSUES Education is not simply a route to employment. There is value for some in learning being itself a goal. Concernswere also
raised regarding learnerswhomay have difficultymaking their owneducational needs known. Delegates argued thatwe need to
give learners theworkingknowledge tobeable to formtheir ownopinionsandexpress these. It was also argued that for young
people to be able tomake their owndecisions regarding learning, they need to understandwhat their options are.

ITEM16 I THEME Multiple schooling systems

CONTACT, AUTHOR, REFERENCE GGiS / SFF Parents event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20parents%20seminar%202012%20report.pdf

ISSUES …delegates thought that we should look atmultiple systems of schooling to ensure that each child receives the education
most appropriate to them.

ITEM17 I THEME Asset based learning

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Increasingly, without higher education, youwill be left out of this world – but higher education does not have to be an
undergraduate degree studied full-time.Whatmight happen to the traditional four year degree or the English three-year degree?
The Scottish Government’s 2010 Green Paper on higher education, Building a Smarter Future, encouraged us to consider different
exit points, and advanced entry from schools into second or third year of a degree course. In England there is the prospect of
developing two-year university courses and other accelerated provision, for example enabling students to augment conventional
face-to-face programmeswith distance learning courses as in Canada and the United States.

ITEM18 I THEME The importanceof a senseof place

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES In 2025, a sense of placewill be less important. More important will be joint researchwherewe share agreement through
culture, character and values.

ITEM19 I THEME The centrality of student support

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES If we look at the success of the OpenUniversity it is absolutely clearwhat it is they are seeking to do. Part of its success
was building the support for students that is all important. Sowhile the OpenUniversity uses all sorts ofmediums to help
learners, it is the structured support that is key. Technological advanceswill not change that.

ITEM20 I THEME Inequalities of geography andneighbourhoods

CONTACT, AUTHOR, REFERENCE MakingBetter Places:Making Places Better, Improvement Service. 2011.
Submitted to the Scottish Government’s Finance Committee
http://www.improvementservice.org.uk/library/823-christie-commission/view-category/

ISSUES The aimof this paper is to provide evidence into the distribution of positive and negative outcomeswithin Scotland; to draw
attention to the stark inequalities that exist; to demonstrate the distinctive geographical distribution of outcomes and to highlight the
strong inter-correlation of positive and negative outcomes at local neighbourhood level. Secondly, and on the basis of this evidence,
to link this towider discussion around public sector reform to improve outcomes for individuals and communities and ensure future
financial sustainability. Finally, the critical role of an integrated approach to local place and place ‘making’ is emphasised.
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CONTACT, AUTHOR, REFERENCE Advancing Scotland as a Learning Society, Standards Council of the Community Learning
andDevelopment Scotland. 2011. http://www.cldstandardscouncil.org.uk/files/Conversations_Report

ISSUES Following a series of Conversations. It states: [The] general implication is that our nation has not completed its journey
towards a cohesive and all impacting learning society... it remains fragmented, a touch narcissistic in places and falls short of
being able to claim that we have a learning culture in Scotland for all. The Standards Council via its ‘conversations’, in which
they’ve asked these questions:

a) Whatwould be the definitive characteristics of a Scottish Learning Society?

b) What are the obstacles thatmight get in theway of this type of society being created?

c) What are the first steps that should be taken in order to build such a society? The paper endswith the following call:
We can’t plan ourway into the future; we need to learn ourway into the future.We are starting a national dialoguewith
this paper.Will youworkwith us?

ITEM22 I THEME Drivers of change for schooling

CONTACT, AUTHOR, REFERENCE 2020 Forecast: Creating the Future of Learning, Knowledge Foundation. 2008.
http://www.knowledgeworks.org/sites/default/files/2020-Forecast.pdf

2020map of forces affecting education http://futureofed.org/2020forecast/

ISSUES Identifies sixmajor drivers of change that are giving individuals and organisations an increasing array of options for
creating aworld of learning thatwill be very different from today’s systemof schooling: Altered bodies; Amplified organisation;
Platforms for resilience; A newcivic discourse; Themaker economy; Pattern recognition

ITEM23 I THEME Factors shaping aspirations –parents, places andpoverty

CONTACT, AUTHOR, REFERENCE The influence of parents, places and poverty on educational attitudes and aspirations,
JosephRowntree Foundation. 2011. http://www.jrf.org.uk/publications/influence-parents-places-and-poverty-educational

ISSUES There is a high degree of interest among politicians and policymakers in aspirations, driven by two concerns: raising the
education and skills of the UK population, and tackling social and economic inequality. High aspirations are often seen as oneway
to address these concerns, but how aspirations contribute to strongwork and educational outcomes is not well understood. The
report examines the nature of aspirations; explores how parental circumstances and attitudes, school, and opportunity structures
come together to shape aspirations in deprived urban areas; and argues that the approach to intervention should be reconsidered.

ITEM24 I THEME Early intervention– challenging the current claims

CONTACT, AUTHOR, REFERENCE The pseudoscience of the parent-bashers, Stuart Derbyshire, a reader in Psychology
at the University of Birmingham. 2011. http://www.spiked-online.com/index.php/site/article/11051/

ISSUES Challenges neuroscience claims: ‘the belief that neuroscience has demonstrated the necessity of such an enriched home
environment in the ‘early years’ (or any other period) is utterly baseless’.

ITEM25 I THEME Early intervention, parenting and family centres

CONTACT, AUTHOR, REFERENCE Early Years and Transformational Change, Alan Sinclair, TheWork Foundation
The case for early engagementAlan Sinclair, www.centreforconfidence.co.uk/projects.php?p=cGlkPTYxJmlkPTQ0OQ

ISSUES Warns that Scotlandmust dedicatemore time to children to allow them to flourish. Claims the country has practised
‘avoidant parenting’ for too long andwantsmore action to be taken to combatmental health and social problems in youngsters.
His report claims family centres should be introduced to offer families tailored support to ensure vulnerable youngsters are given
the help they deserve. He also claims parents themselves need to spendmore timewith their children.

ITEM26 I THEME Defining a learningnation

CONTACT, AUTHOR, REFERENCE Frank Coffield, ESRC Learning Society project. 1994.

ISSUES “A learning society would be one inwhich citizens acquire a high quality general education, appropriate vocational
training and a job or a series of jobsworthy of a human being, while continuing to participate in education and training throughout
their lives. A learning society would combine excellencewith equity andwould equip all its citizenswith the knowledge,
understanding and skills to ensure national economic prosperity andmuchmore besides. The attraction of the term ‘the learning
society’ lies in the implicit promise not only of economic development but a regeneration of ourwhole public sphere.”
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ITEM27 I THEME Mediating learning across schools

CONTACT, AUTHOR, REFERENCE Evaluation of Scottish Borders Council’s Feuerstein Partnership Project,
University of Strathclyde Quality in Education Centre. 2007. http://strathprints.strath.ac.uk/37571/

ISSUES A pilot programme in Scottish Borders Council schools from2005. Since the programme includes activities to help pupils
to control impulsive behaviour,most pupils selected for the programmehad a history of underachieving due to social, emotional
or behavioural problems. Two strands: equipping teachers to deliver the FIE programme to themost vulnerable pupils, the other
is the adoption of the Feuerstein approach tomediating learning across schools. Mediation, a key plank in the Feuerstein
approach, is a type of dialogue that is likely to promote aims expressed in Curriculum for Excellence: e.g. it can help pupils’
understanding of how to learn actively, of the consequences of impulsive behaviour, and of strategies for achieving pro-social
behaviour. 98%of pupils improved in ‘correction of deficient cognitive functions’.

ITEM28 I THEME Early years vision andpriorities

CONTACT, AUTHOR, REFERENCE The Early Years Taskforce: Shared Vision andPriorities, Scottish Government,
COSLA, NHSScotland. 2012
http://www.scotland.gov.uk/Topics/People/Young-People/Early-Years-and-Family/earlyyearstaskforce/visionandprioritiespaper

ISSUES The objective of this early years change programme is to accelerate the conversion of the high level principles set out in
the Early Years Framework into practical action. Thismust deliver tangible improvement in outcomes and reduce inequalities for
Scotland’s vulnerable children; put Scotland squarely on course to shifting the balance of public services towards early intervention
and prevention by 2016; sustain this change to 2018 and beyond. To get it right for children at the greatest risk of negative outcomes
thismeans being safe, healthy, achieving, nurtured, active, respected, responsible and included.

ITEM29 I THEME Early intervention; collaboration and creativity

CONTACT, AUTHOR, REFERENCE Joining theDots: A better start for Scotland’s children. Deacon, S. 2011. Independent report.
http://www.scotland.gov.uk/Resource/Doc/343337/0114216.pdf

ISSUES Weneed toworkmore cooperatively and creatively thanwe have done in the past and to accept shared responsibility,
not least as parents, for raising the next generation.We need too to acknowledgewhere time, energy and effort has beenmis-
placed in the past – tomove on fromendless analysis and rearticulation of problems; stop rediscovering, time and again, what is
important and get on and do the right things.We need to be less reliant on Government action and intervention to drive the kind of
social changemost of uswant to see.We, all of us, need to unlock resource – human, financial and physical – to ensure our
children get a better start in life.We need to bring our efforts together in a collaborative spirit, so that Scotland truly invests in
our children and our future.

ITEM1 I THEME Leadership andpolitical / financial agility

CONTACT, AUTHOR, REFERENCE GGiS / SFF Early years event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20early%20years%20seminar%202011%20report.pdf

ISSUES In relation to early years, we need to have, in 2025, the necessary political leadership, renewed sense of public value
(not apathy) and gain the public’s righteous anger in the debate. In 2025 communities in Scotland can be cohesive, sustainable
and empowered, with people inter-relating and collaborating. Society, in amodel closer to that of the Scandinavians, views
children and young people in a positivemanner, of equal value to adults. Moremoney is spent on early years, with resources
targeted at thosewho need it…

…the intervening years (2012 – 2025) have seen politicians quickly identifyingwhich pilot projects areworking and having the
agility to invest quickly and substantially.

…we should ask ourselveswhatwe as individuals, parents, families and communities can do, beforewe askwhat the state can do.
[Whatmechanisms / values / community resources etc.might exist in 2025 to support this?]

ITEM2 I THEME Impact onemployment

CONTACT, AUTHOR, REFERENCE GGiS / SFF Young people event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20Young%20Scot%20seminar%20report%202012.pdf

ISSUES [The possibility] of an independent Scotlandwill impact on employment opportunities.
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CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES The extent towhichwe have a vibrant, thriving and successful education system, and youngsterswho are learning highly
successfully, will be dependent on the nature and quality of our teachers.

ITEM4 I THEME Lessons fromhighperforming systems

CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf /

ISSUES Clarity of purpose – values and curriculum.High expectations of achievement. Enabling all young people to achieve their
potential. Emphasis on early learning. High quality teachers. Culture of professional learning. High quality leadership at all levels.
Outward looking – open to but not beguiled by innovation. Intelligent accountability. Reflective and self-evaluative.

ITEM5 I THEME Personalised learning

CONTACT, AUTHOR, REFERENCE GGiS / SFF Scotland’s Colleges roundtable visioning exercise

ISSUES We looked at the education journey for an individual being farmore controlled by the individual and owned by the
individual, to the point wherewe can see a personalised learning record, whichwas owned by the individual, travelswith the
individual through their learning.

ITEM6 I THEME Anasset basedapproach to learning

CONTACT, AUTHOR, REFERENCE GGiS / SFF Scotland’s Colleges roundtable visioning exercise

ISSUES Wehave to start to deliver education to the individual when they need it and at a level that they need it. [It’s a caricature
but…]…if a primary school pupil needs a university understanding of physics then they can get that froman appropriate source.
And if what was previously a university student needs a primary level understanding of grammar then they get that when they
need it. This is then handing control of education to the learner [and the educators become enablers and service providers].

ITEM7 I THEME Responsibility for delivering the curriculum

CONTACT, AUTHOR, REFERENCE GGiS / SFF Scotland’s Colleges roundtable visioning exercise

ISSUES We saw, in the future, what were called colleges, beingmore like ‘learning centres’ which had the responsibility for
running the fabric of the organisation but which didn’t have the responsibility for delivering the curriculum.Curriculumspecialist
organisationswhich supplied teaching services to each of the regional colleges. So if you are an engineering lecturer youwould
work for an organisationwhich specialised in engineering education running fromprimary school to university. And that would then
give you an opportunity as an employee tomove between different specialisms in your own field andwould give you security in that
youweren’t working for one college; it would give youmore of an opportunity for a portfolio career but supported in something
similar to a union but with a slightlymore positive connotation.

ITEM8 I THEME Purchasingpower for the learner

CONTACT, AUTHOR, REFERENCE GGiS / SFF Scotland’s Colleges roundtable visioning exercise

ISSUES …we also talked about free purchase for learning provision so that everyonewould have a learning account of £5000 and
could choose how they spent it. Rather than colleges, theremay be ‘Enterprise Centres’ or ‘Centres of Excellence’ to go to. Itmay
be a private training provider, a school, or a college – you could pick your learning from that to best suit your individual needs. That
would bemuchmore individualised and tailored rather than going to a specific college to do a course for a specific period of time.

ITEM9 I THEME BritishSignLanguage (BSL)Bill

CONTACT, AUTHOR, REFERENCE GGiS / SFFWorkshopwith those regarded as being far from the jobsmarket

ISSUES It was thought that the introduction of a Bill for BSL learning in allmainstream schools could be a real opportunity
for all learners.
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ITEM10 I THEME Thebalanceof academic andpractical skills in the classroom

CONTACT, AUTHOR, REFERENCE GGiS / SFF Parents event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20parents%20seminar%202012%20report.pdf

ISSUES Parents raised the idea of teaching practical skills in the classroomand the importance of allowing children and
young people the experience of learningwhat life is like in aworking environment. They also discussed the idea ofmodern
apprenticeships and the suggestion of a ‘mentor’ to teach practical skills. Overall, delegates thought that there should be a
greater balance between teaching vocational skills and academicwork.

ITEM11 I THEME How joinedand strategic areScottishuniversities?

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Wehave to question if Scottish universities are adequately joined up to deliver for all the people of Scotland.We certainly
can’t afford to have all areas of study on offer in every university in Scotland.Wedo not have to start combining universities butwe
should be looking at farmore strategic alliances betweenuniversities, ensuringwide provision using differentmethods.Wehave to
ensurewe offer the best providers at different stageswithin people’s careers, aligning higher education provisionwith continuing
professional development.

ITEM12 I THEME Anation of divergent thinking

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Scotlandmust reinvent itself as a nation to promote divergent thinking – to produce the new kinds of graduates that can
use new technologies to better effect. In 2025 Scottish educationwill have to be bigger in India and China than it is in Scotland; to
do that we need to reinvent ourselves, not worry about little bilateral agreements between Scottish universities.We should be
using Universities Scotland on a bigger stage to promote global networking.

ITEM13 I THEME What is Scotlandgoodat?

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES …for Scotland to be successful and competitivewe need to bemore strategic by focusing onwhat arewe good at.
What couldwe do internationally through health and life science, technology and engineering?

ITEM14 I THEME What do institutions add to the learningprocess?

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES Thinking about the society we are trying to create for 2025, we have to seriously questionwhatwemean by institutions
and their contribution to the learning process.Moreover, what, if any, formal learning structures canwe dispensewith?

ITEM15 I THEME Framework for long-termchange

CONTACT, AUTHOR, REFERENCE Transformative Innovation in Education: a playbook for pragmatic visionaries, Leicester, G.,
Bloomer, K. & Stewart, D. 2009. Triarchy Press http://www.triarchypress.co.uk/pages/book21.htm

ISSUES The authors explain how the push for ‘incremental improvement’ has crowded out space for anythingmore visionary and
far-sighted. They provide practical advice, frameworks andworked examples of how to escape the incremental trap: the ‘three
horizons’ framework for long term change aswell as templates for resolving dilemmas and conflicts and examples of successful
applications. They end by describing six features needed to ensure Curriculum for Excellence becomes aworkable policy
framework for transformational change in education around theworld, not just in Scotland.
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ITEM16 I THEME Devolving schoolmanagement

CONTACT, AUTHOR, REFERENCE Devolved SchoolManagement Review, David Cameron report to Scottish Government. 2011.
http://www.scotland.gov.uk/Topics/Education/Schools/Latest/DevolvedSchoolManagement/DevolvedSchoolManagement

ISSUES Sets out proposals for changes to devolved schoolmanagement procedures in Scotland’s schools. Amongst 12
recommendations, he called for the 2006 guidance to be amended, in particular for schools to involve their parent council in
budget and improvement planning, and to take account of the views of the pupils and thewider community including local
employers and the local authority; and be given stable three-year budgets alignedwith their improvement plans.

ITEM17 I THEME Leadership for sustainability

CONTACT, AUTHOR, REFERENCE WWFScotland’s Natural Change Project http://www.naturalchange.org.uk

ISSUES In 2010/11 a group of leaders from the Scottish education systemparticipated inWWFScotland’sNatural ChangeProject,
embedding sustainability in education. TheProjectworkswith peoplewho hold positions of influence in society, offering them
potentially life-changing experiences ofwild places. TheNatural ChangeProject: Catalysing leadership for sustainabilityworked
with a group of influential people from the education sectorwho are responsible for leading in a time of unprecedented challenges
and rapid change. TheNatural Change Leadership Project ran fromSeptember 2010 until September 2011…and beyond! The new
Natural Change report, examining the changes brought about by theNatural Change approach, how the approach can be used to
cultivate leadership for sustainability andwhere the use of theNatural Change approach is appropriate, is available now.

ITEM18 I THEME Participation in higher education

CONTACT, AUTHOR, REFERENCE Time for radical thinking on education, RossMartin, The Scotsman. April 2012.
http://www.scotsman.com/news/ross-martin-time-for-radical-thinking-on-education-1-2215303

ISSUES Scotland’s ‘higher and further education institutionsmustwork harder to serve Scotland’s needs and help youngsters
fulfil their potential’. Examineswhy participation levels from low income individuals are lower in a Scotlandwith no tuition fees
andwhywe have the highest dropout rates in the UK.Whatmore can be done to ensure educational excellence for all? There are
toomany individual institutions and the sector is ‘ripe for rationalisation’. Scottish universities should restructure and create
fewer institutions in each of our city regions and consider formal link upwith colleges. The length of degree courses should be
cut to three years to better integrate study at school and university.With up to 25% cost savings, the resultingmoney could be
ploughed back intomaintaining free education. Promote awider range of positive destinations for school leavers to secure a
better balance between further and higher education, employment and training.

ITEM19 I THEME Impact of devolution onhigher education

CONTACT, AUTHOR, REFERENCE Universities and constitutional change in theUK: the impact of devolution on the higher education
sector, Tony Bruce, Higher Education Policy Institute. 2012.
http://www.hepi.ac.uk/455-2053/Universities-and-constitutional-change-in-the-UK--the-impact-of-devolution-on-the-higher-education-sector.html

ISSUES Considerswhether the process of devolution in the UK has encouraged the development ofmore distinctive higher
education policies in Scotland,Wales andNorthern Ireland since 1999, and assesses the impact of devolution on the higher
education sectors in those nations, concluding that a number of common themes are emerging.
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ITEM1 I THEME Democratic principles

CONTACT, AUTHOR, REFERENCE Dr Janet Lowe, GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Democratic principles demand that we pay equal attention towhat happens to the peoplewho don’t take the traditional
route and to thosewho do.

ITEM2 I THEME Defining a learning society

CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Therewas a genuine sense from the discussions that in 2025 Scotland is characterised by a society that genuinely values
learning,where communities value and nurture relationships andwhere the education system ismotivational and inspiring.
Learnersmove seamlessly fromeducation to theworkplace and learning practices reflect the changing nature ofwork. Technology
is accessible and used by everyone for learning.

ITEM3 I THEME Valuingeducators

CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES In 2025, educators are valuedmembers of society and teaching attracts talented,motivated individuals.

ITEM4 I THEME Purposeof learning for the learner

CONTACT, AUTHOR, REFERENCE GGiS / SFF launch event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20conference%208%20Sept%202011%20report.pdf

ISSUES Learners are not always learning for economic reasons, but we need to value all purposes and strands of learning,
and invest in all forms of learning.

ITEM5 I THEME Theorymust underpin actions

CONTACT, AUTHOR, REFERENCE GordonHall, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES The complex systems that we livewithin aremade up of the parts plus the interrelationships between the parts.
Management’s task is tomanage both the parts and these interrelationships – systems thinking. It is required to address the
design of the systems that characterise our society. To state the obvious, awell-designed systemproduces good results and a
chaotic systemprovides poor results. [a well designed system is required, which includes the education system]

ITEM6 I THEME Evidenceof a poorly designededucation system

CONTACT, AUTHOR, REFERENCE GordonHall, GGiS / SFFUnreasonable learners event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20unreasonable%20learners%20seminar%202011%20report.pdf

ISSUES One could reasonably argue that, in our education system, one third of our students embrace education, one third think it
doesn’tmatter and the final third are totally disengaged. This is not a reflection of the diligence of the teachers but of the design of
our education system. Simplymeasuring the attainment of qualifications is a poor and very limitingmeans ofmeasuring the
effectiveness of the system.

ITEM7 I THEME Avision for Scotland learning culturebasedonnewvalues

CONTACT, AUTHOR, REFERENCE GGiS / SFF Educational entrepreneurship event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/Educational_Entrepreneurship_Post_Conference_Report%202011.pdf

ISSUES [we see a clear] new vision for Scotland’s learning culture – non-hierarchical, open and unfettered by bureaucracy, where
equality of opportunity is a given right andwhere formal and informal learning opportunities are highly valued.We all wish to see
an education systemwhich producesmulti-skilled adults who can sustain themselves and their communities in the economy of
the future. This systemwill be decentralised and empower communities to address the issues facing themat a local level, to
encourage diversity and resilience. This vision calls for a fundamental change to inspection procedures prioritisingwellbeing,
confidence and the application of learning rather than themere acquisition of knowledge. By 2025 our education systemwill
provide skills for life and the barriers between education and the rest of society will have been removed. Peoplewill be able to
record their learning fromany environment and have these experiences recognised and valued.
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S ITEM8 I THEME What is learning for?

CONTACT, AUTHOR, REFERENCE GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES [an international perspective]Support for economic development –we need peoplewith the skills to take forward
aspects of development, enabling them to reassess their direction as personal needs, technology and the requirements of work
change.Regeneration in community and cultural development, where people are living longer andwe have greater diversity
in the population.

ITEM9 I THEME Areas to concentrate on

CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Weneed to raise standards across the board, but particularly inmaths, science and basic skills.

ITEM10 I THEME Teaching standards

CONTACT, AUTHOR, REFERENCE Prof GrahamDonaldson, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Weneed to be selective about who enters the teaching profession,making surewe have the right people to undertake this
incredibly important task.We need amuchmore continuous process of learning for every teacher, and a professional review and
development process built into schools as an entitlement, in away that is neither tokenistic nor threatening. Teaching should be a
Masters level profession…

ITEM11 I THEME Defining an inspirational teacher

CONTACT, AUTHOR, REFERENCE Arlene Black, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES …sees opportunities not barriers; has a flexible approach; is able to respond to emerging needs; creates learningwhich
allows children to explore, question, discover and lead for themselves; is courageous and takes risks; appreciates that they don’t
know it all but is willing to find out; learns from failure; listens, involves, values and empowers.

ITEM12 I THEME Building relationships at theheart of everything teachersdo

CONTACT, AUTHOR, REFERENCE MatthewPearce, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES It is essential that we keep building relationships at the heart of everything that we do, because if you ask young people
when they learn best it is with a teacherwho has taken time to get to know themas a learner.

ITEM13 I THEME Defining the teacher of the future

CONTACT, AUTHOR, REFERENCE MariWallace, GGiS / SFF Teachers event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20teachers%20seminar%202012%20report.pdf

ISSUES Teachers need to be creative and able to provide highlymotivated contexts for learning. They need to be able to
collaborate across classes, schools, authorities, the country and theworld. They need to have courage and commitment.
When appropriate they need to be able to embrace the philosophy that sometimes ‘it is better to beg forgiveness than it is to ask
permission’.We need teacherswho are responsive to the needs of children, not just following programmes of study culminating in
exams, andwho are ambitious for all their pupils.We need teacherswho can communicate in various forms and can continually
update their skills. Teachers need to be critical thinkers, constantly reflecting and self-evaluating. They need to be able to cope
with change, seeing it as the opportunity tomake things better. Teachers need to be confident, spontaneous, willing tomake
informed decisions and able tomulti-task.We need teacherswho are facilitator of learning, not controllers of it.

ITEM14 I THEME Transition fromprimary to secondary, a vulnerable timeandage

CONTACT, AUTHOR, REFERENCE GGiS / SFF Parents event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20parents%20seminar%202012%20report.pdf

ISSUES …delegates discussed the idea of learning in the community and the importance of flexibility. They raised the issue of
young people potentiallymaking subject choices too early on and as a result closing off options at a young age. Delegates thought
there should bemore flexibility throughout the education systemwith regards to the age at whichwe learn things. They felt that
the barriers set for transition between primary and secondary school were artificial barriers and did not recognise the fact that
we all learn at different rates.



Data Workbook I page 25

ETHICS,
VALUES

AND
STANDARDS

ITEM15 I THEME What do studentswant fromhigher education?

CONTACT, AUTHOR, REFERENCE Dr JamesMiller, GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES [students] value personalised learning, flexible and transferrable courses, readily accessible study resources, education
which provides transferrable skills required by employers aswell as subject knowledge.Weknow fromour own students that their
motivation for studying includes personal development, career progression, change in career or simply to complete a qualification.
Butweneed to find a balance. If we are going to allow technology in a learning environment then it is critical thatwe think about the
blend between the digital lifestyle that the students enjoy and the digital work style thatwe are expecting them to adopt.

ITEM16 I THEME School reform

CONTACT, AUTHOR, REFERENCE TheCommission on School Reform InterimReport, ReformScotland and the Centre for Scottish
Public Policy. 2012. http://reformscotland.com/index.php/publications/details/1436

ISSUES Initial findings: an appraisal of Scottish education’smeasurable performances, stakeholders’ viewswith a look into the future.
It highlights that Scotland remains above average in reading and science, but is now slipping behind other countries. It concludes that
developed economies such as Scotlandmust be ‘continuously innovative and identify where they can add significant intellectual value’.
Scotland’s schools performwell by international standards, but have slipped in recent years; they arenot theworld-leading
institutions that some believe they are. They offer a good quality of education but need to improve. Improvements in examsuccess
have beenmoremodest than in England; this can be attributed to less ‘grade inflation’ than in English schools. Performance is
dependent on levels of deprivation; S2 pupils in poorer areas are half as likely to performwell. Curriculum for Excellence has the
potential to lead to significant improvement. Previous reforms have been conceptually ambitious but compromised in implementation
because of caution about treating a generation of pupils as ‘guinea pigs’. A final report is due in late 2012, whichwill ‘attempt to
suggest howScotlandmight establish theworld’s first education systemgenuinely fit for twenty-first century purpose’.

ITEM17 I THEME Lifelong learning

CONTACT, AUTHOR, REFERENCE Learning Through Life: The Inquiry into the Future for Lifelong Learning,
Schuller, T. andWatson, D. 2009. http://www.niace.org.uk/lifelonglearninginquiry/

ISSUES Themain report of the independent Inquiry into the Future for Lifelong Learning, sponsored byNIACE, which is taking
forward thework. Offers an authoritative and coherent strategic framework for lifelong learning in the UK. This will involve:
Articulating a broad rational for public and private investment in lifelong learning; a re-appraisal of the social and cultural value
attached to it by policy-makers and the public; developing newperspectives on policy and practice.

ITEM18 I THEME Changingeducationparadigms

CONTACT, AUTHOR, REFERENCE RSAAnimate Changing Education Paradigms, adapted froma talk by Sir KenRobinson. 2010.
http://www.youtube.com/watch?feature=player_embedded&v=zDZFcDGpL4U

ISSUES Education and creativity expert questioning the premise behind reforms – the approach, thinking, systems, organisations,
assessment…

ITEM19 I THEME Collaboration anddesire to learn fromoneanother

CONTACT, AUTHOR, REFERENCE Let’s work together to build new curriculum, John Coggins, The Scotsman. June 2012.
http://www.scotsman.com/news/john-coggins-let-s-work-together-to-build-new-curriculum-1-2352708

ISSUES Collaboration and the desire to learn fromone another canmake Scotland aworld leader in education. Scotland has a
proud and distinctive tradition in education and a culturewhere education is highly valued. This is why there is somuch debate
about the changes being introduced in our schools.

ITEM20 I THEME Critiqueof Curriculum forExcellence

CONTACT, AUTHOR, REFERENCE Havewe an excellent curriculumor not? Lindsay Paterson, The Scotsman. March 2012.
http://www.scotsman.com/the-scotsman/opinion/comment/lindsay-paterson-have-we-excellent-curriculum-or-not-1-2191644

ISSUES A vagueness of purpose at the start of the education reformprocessmeans that, eight years on, little that’s really newhas
been created…

ITEM21 I THEME Support forCurriculum forExcellence

CONTACT, AUTHOR, REFERENCE Excellence requires vision and courage, GrahamLeicester, The Scotsman. September 2011.
http://journalisted.com/article/2c2n7

ISSUES Critics who target Scottish education and Curriculum for Excellencemust accept this policy provides our best hope for
future generations.
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L ITEM1 I THEME Characteristics of a learningnation

CONTACT, AUTHOR, REFERENCE John Tibbitt, GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES A high level of qualifications and attainment across the population, with the skills and knowledge required for economic
developments and for a broader range of benefits. Equality in access and progression, with arrangements in place to allow people
to progress in theway that best suits them, in accordancewith changing economic and social circumstances. A culture of learning,
where learning is an expectation for all – a pervasive, normal feature of social activity – andwhere learning solutions are sought
as a central part of improvement processes in society.

ITEM2 I THEME International viewson2025

CONTACT, AUTHOR, REFERENCE GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES [international perspectives] [Therewill be...] an even greater level of diversity in schools. A high focus on increasing
participation in post-school education and increasing attainment. Excellence and equity will be evenmore important. Finding new
ways to connect educationwith theworld of work. Focus on systemic improvement. Increased diversity and inequality. Mind brain
and education developments: Knowledge of how the brainworks is increasing, so learning based on how the brainworkswill
becomemore relevant. The use of ITwill be amajor influencer of change. The continued explosion of technology, creating
‘anytime, anywhere’ learning: Schoolswill no longer be the only sites for learning, whichmay produce a society divided by those
involved in learning and thosewho are not, depending upon their access to technology. However, learning could bemore cost
effective, creating greater equality of access. Investment in blended learning for older people. A need for greater technical
expertise than in the past, and need to bewilling to invest in enhancing technical skills, including retraining older people.
The long termaspiration is for prosperity and competitiveness. Don’t know the needs of the future, therefore concentrate
on high level skills, and teaching people how to learn and to enjoy learning as a lifelong concept. Teams of teachersworking
as researchers in schools, in partnershipwith the children and parents and researchers, creating a new innovation platform
for developing, testing, delivering and disseminating new concepts and programmes. Effective regional competence platforms,
connecting teachers and employers. Increased possibility for people to learn new jobs at various stages of their lives as people
have towork until they are older.

ITEM3 I THEME Advice toScotland from international countries onbecominga learningnation

CONTACT, AUTHOR, REFERENCE GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES Focus on achieving equity, beginning in the earliest years of school. Promote higher levels of literacy and numeracy,
and critical and higher order thinking. Engage students in customising their education. Teach connectivity of ideas – important for
the flexibility of learning needed in future, and the key to learner engagement. Develop a very high regard for the capacity of
teachers and leaders and translate this value into action, including encouraging collaboration between andwithin schools to
leverage teachers’ own learning and success. Give deep thought to how to focus on creativity in assessment practices in schools
so that students see themselves as successful learners. The cost of a learning society, creating the need to engage public private
partnerships. Dealingwith the speed of change. Young people in school can benefit from learning about: the brain, about the
physiology of learning and achievement the role of work – not just career counselling, but about theworkplace, psychology,
and through hands-on experience. Structures – organisational, operational and regional – should be reformed, avoiding
fragmentation. Exploit and promote educational research extensively. Efficiency and effectiveness of business innovation
service systems should be constantly assessed and improved.

A long termpolicy should be created for thewidespread use of public data. Funding for research and innovation should be
diversified. International best practice and benchmarks should be recognised, and institutions and key people, the ‘bridge
builders’, should be connected to enhance developments. Takemeasures both from top down and bottomup to create an
education systemwhere innovations from teachers and students lead to better schools, and tomore efficient and relevant
earning. To achieve this, create degrees of freedom for schools and teachers to experiment and innovate in how to learn and
how to organise learning. Reduce rules and regulations, whilst remembering to follow up and provide feedback. Encourage
thosewhowant to contribute and succeed. Formpartnershipswith industries that want to contributewith their technology
to developing the learning process, e.g. Apple, Ericsson. Recognise and support research in relevant areas, e.g. brain based
learning and school development. Establish innovation platforms as arenas for teachers, researchers and industry tomeet.
Createmechanisms for disseminating new findings andmethods.
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INTERNATIONAL
ITEM4 I THEME Examples of innovative practice fromother countries
CONTACT, AUTHOR, REFERENCE GGiS / SFF International event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20international%20seminar%202012%20report.pdf

ISSUES Developments in pathways through school. Making schoolsmore relevant to theworld of work, involving a lot of partnership
workwith employers, e.g. Specialist HighSkills schoolsProgram: school courses are set in the context of an industry sector
connected to any of 16/17 economic drivers, such as health or engineering, and are relevant to all four destination pathways. Students
can complete their apprenticeship at the same time as their secondary school programme.Dual Credit Programs, enabling very
vulnerable students from ‘challenged’ areas to take college and school courses at the same time, based at collegewith support froma
school teacher. Provision of real-time labourmarket data ‘scraping theweb’ to capture information about local, regional and national
job openings (workingwith a database of 56million jobs), which enables education provision to be checked against employer needs
and skills gaps. Community college systembecomingmore of a direct pipeline from school into theworkplace. Focus on closing the
racial and income achievement gaps, for example in high schools: A programmemodelled on apprenticeships, involving sixmonths
in the financial sector. A catholic high school network inwhich students sharework placements. Individualisedwork placement
apprenticeships,mentored by thosewith expertise. Promote student-centric approaches at all levels, with the focus on testing less
and learningmore. [In Finland] apositive culture is promoted towardseducation and lifelong learning; everyone in society ‘buys into’
education. All education is free for everyone, and education is the basis for everything. The best schools are based in themost
challenging areas, with the focus on inclusion.… generic skills – problem solving, analytical, critical thinking, knowledgemanagement
and interpersonal skills – are highlighted in all sectors of post-school education; entrepreneurial andmanagement skills are also
important. The ‘Children’sUniversity’ at KarlstadUniversity, set up to tackle the low interest in natural sciences and technology.
Young children and parents are invited to spend timewith a professor to develop interest at an early age. The Technical Hunt
programme for older students.Professorship inSchoolDevelopment, organising teams of teachers to carry out research into their
ownworkwith the aim of improvement. Regional competence platforms, connecting employers and teachers.

ITEM5 I THEME Divergent thinking versus the status quo

CONTACT, AUTHOR, REFERENCE GGiS / SFFHigher education event
http://www.ggis.org.uk/AutoIndex-2.2.4/publications/GGiS%20SFF%20higher%20education%20round%20table%202012%20report.pdf

ISSUES There is a lot that Scotland could do in exportingworld-class education and learning aswell as providing for our own citizens.
We should aim the further education sector into the international fieldmore than is currently the case. Inmany countries there is an
absolute longing for expertise, the knowhow, and the practices that really work and this is a country that has international reputation
and could gomuch further. A shortage of publicmoneywill face Scotland for a long time and this approach couldwell be added to by
export earnings.

ITEM6 I THEME Experienceof Singapore

CONTACT, AUTHOR, REFERENCE GGiS / SFF Singapore Delphi interviews

ISSUES By 1997/8 the government realised that other countrieswere proceeding just as quickly and that Singapore simply couldn’t
afford to rest on its laurels any further. It really needed to think hard aboutwhat kind of strategic priorities they could pursue in the
coming decade. That began a national conversation particularly among policy elite aboutwhatwere the kind of key priorities for the
Singapore system. That led into 2004/5 to the rolling out of anationalEducationalProgrammecalledTeachLessLearnMorewhich
was essentially a paradoxical framework for thinking about teaching and assessment for Singapore and offered a sort of vision of the
kind of teaching and learning that governmentwished to see implemented in school. At the same time they had implementeda three
stage technology computerisation internetprogramme to all schools over a six to seven year timeframe. They are now towards the
end of that framework, called theMaster Plan 1,2,3.
The third strategy thegovernment tookwas to invest veryheavily ineducational research. The first grant given to theNational
Institute of Education in 2003was for $50msingwhich is very substantial. In 2008 Iwas able to increase that to $100mand apparently
the new team is negotiatingwith the government for a similar figure or evenmaybe a little better. The government has invested a huge
amount ofmoney in educational research; it hasn’t been at all reticent, on theunderstanding that they can’tmakegoodevidence
basedpolicydecisionswithouthaving theevidence there towork from.
They aremore than happy to put themoney in to get a sense ofwhat is going on in the system,whatworks,what doesn’t, what
interventions succeed andwhat fail. That has had a quite substantial impact on the overall research programme, on theway inwhich
theMinistry thinks about improving the systemgoing forward.
Over the last couple of years theMinistry has investedsignificantly in improvingprofessional developments, creatinganAcademy
forTeachers thatwill assumebroad responsibility for the professional development of the teaching force. It works in very close
alliancewith theNational Institute of Education, responsible for the pre-service and a large part of the inservice programme.
As part of the Teach Less LearnMore programme theMinistry decided to reserve 20%of curriculumtime for teachers todevelopa
school or classroomspecific curriculum. I thought thiswould help link the broader national curriculum to the local community
context and the student body. However Singapore has a national high state success systemand that broadly drives the entire regime.
They are very committed to investing in the forms of human capital formation that are going to allowSingapore to continue to position
itself as a knowledge economy. One of the big challenges forWestern countries, including Scotland, is that they still have to position
themselves to be a productive knowledge economy oneway or another and thatwill be an ongoing challenge; human capital popula-
tionwill still be an imperative. But it is clear that systemswill have to domore than that because clearly there is not going to bework
for everyone or that everyone can be educated to the level that a knowledge economywould require.
I think Scotland iswonderfully placed intellectually, historically and culturally to advance a broad conception of education because it
wasAdamSmith andFerguson andHutchison andDavidHumewho thought you could reconcile honour and virtue.Scotland is ina
wonderful position toarticulateabroad, generousexpansivenotionof education that doesn’t ignore thedemandof commerceand
that of labourmarketbutdoesn’t stop there. I thinkScotland,withavery fewexceptions, has the international capital topull
something like that off. I think it is a veryexcitingprospect.
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L ITEM7 I THEME Teaching; England

CONTACT, AUTHOR, REFERENCE Re-Thinking the Importance of Teaching: CurriculumandCollaboration in an Era of Localism, RSA
Projects. 2012. http://www.thersa.org/__data/assets/pdf_file/0008/570716/RSA-Re-thinking-the-importance-of-teaching.pdf

ISSUES Drawing on experiences from the Area Based Curriculum, this pamphlet highlights some of the challenges concerning
teacher identities and capacities raised by both Coalition government ambitions for schools and teachers, and the RSA’swork.
It argues that a) accountability driven by attainment outcomes, coupledwith an absence of support for teachers as curriculum
developersmaymitigate against real creative autonomy in the profession, and that b) there is a danger that overly narrow
definitions of ‘teacher quality’ could undermine the possibilities for engagement between schools and communities. Taken
together, these challengesmean that the opportunity presented by structural reform for the development of a newmodel of
teacher professionalism that supports amore collaborative relationship between schools and communitiesmay bemissed.

ITEM8 I THEME Cross-national comparisons

CONTACT, AUTHOR, REFERENCE Policy borrowing or policy learning?How (not) to improve education systems, Prof David Raffe,
Centre for Educational Sociology, University of Edinburgh. 2011. http://www.ces.ed.ac.uk/PDF%20Files/Brief057.pdf

ISSUES Policy-makers are interested in learning from the experience of other countries, and especially from the countries
believed to represent ‘best practice’. The influential McKinsey report on ‘How theworld’smost improved school systems keep
getting better’ reflects this interest. Based on a study of 20 ‘improving systems’ it claims to identify policy interventionswhich
enable all school systems to improve. This Briefing questions itsmethods and conclusions, and argues for a ‘policy learning’
approach to cross-national comparisons rather than the ‘policy borrowing’ approach exemplified byMcKinsey.

ITEM9 I THEME Mathseducation–Scotlandas rolemodel

CONTACT, AUTHOR, REFERENCE Solving themaths problem: International perspectives onmathematics education, The RSA in
partnershipwith OCR. 2012. http://www.thersa.org/__data/assets/pdf_file/0011/568181/RSA_Maths_report_10_2_12.pdf

ISSUES ‘In Japan and China,more than 50 per cent of degrees are awarded in STEM subjects compared to less than a quarter
in the UK and only 16 per cent in the United States.’ The report recommends that experiences of wide-ranging reforms in
‘high-achievingHongKong or neighbouring Scotland’ should informdebate in England.

ITEM10 I THEME Scotlandnot performingwell

CONTACT, AUTHOR, REFERENCE A failure to get topmarks, SimonPia, The Scotsman. 2012.
http://www.scotsman.com/the-scotsman/opinion/comment/simon-pia-a-failure-to-get-top-marks-1-2287361

ISSUES Schools in Scotland have not been performingwell when comparedwith other countries like China – amajorworry
for politicians.

ITEM11 I THEME Lessons fromNordic countries

CONTACT, AUTHOR, REFERENCE Get the best fromFinnishing school, Lesley Riddoch, The Scotsman. November 2011.
http://www.scotsman.com/the-scotsman/opinion/comment/lesley-riddoch-get-the-best-from-finnishing-school-1-1976668

ISSUES TheNordic educational experience could be a lessonworth learning for Scotland. [Lesley Riddoch is director of Nordic
Horizons, a think tank promoting Scottish-Nordic policy exchange http://www.nordichorizons.org]

ITEM12 I THEME Qatar; Scotlandworld-leading reputation

CONTACT, AUTHOR, REFERENCE ‘Building business linkswith Qatar’, news release, Scottish Government. October 2011.
http://www.scotland.gov.uk/News/Releases/2011/10/31082641

ISSUES The FirstMinister Alex Salmond visits Qatar to strengthen business links and comments on the two nations’ similarities:
“This is where Qatar's focus on becoming a global knowledge hub linkswell with Scotland's considerable reputation as a
world-leading education nation. Scotland currently has five of theworld's top 200 universities. The creation of the nation's
Education City, a 2,500-acre complex for 80 educational, research, science and community development organisations,
is testament to the Qatari ambition to develop its knowledge base and I look forward to Scotland playing a role in these
developments.”
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INTERNATIONAL
ITEM13 I THEME Key facts in relation toScottish education

CONTACT, AUTHOR, REFERENCE Education Sector in ScotlandKey Facts, Scottish Development International.Website 2012.
http://www.sdi.co.uk/sectors/education/education-key-facts.aspx

ISSUES Key facts of the Scottish education sector:

50%of Scottish research is rated in top twoUKResearch Assessment Exercise (RAE) categories.

Five Scottish universities are in the top 200world rankings – Edinburgh, St Andrews, Glasgow, Dundee and Aberdeen.

Over 30,000 international students currently study at Scotland's 15 universities and specialist HEIs.

Continually wins business fromoverseas governments, charities, leading international companies and other organisations.

£2.5b turnover in 2007/08 – an additional £3.3bwas generated through ‘knock-on’ effects in other Scottish industries.

£177m funding from theUKResearch Council in 2007/08 – representing a disproportionately higher share of all funding available
from the Research Councils.

£404mearnings from service provision development in 2007/08 − such as, knowledge transfer, consultancy activity, residences,
catering and conference facilities.

ITEM14 I THEME Gaelic – an internationalmodel

CONTACT, AUTHOR, REFERENCE Gaelic Education: Building on the successes, addressing the barriers,
HM Inspectorate of Education. 2011. http://www.educationscotland.gov.uk/inspectionandreview/Images/gebse_tcm4-712947.pdf

ISSUES According to the report covering five years of Gaelic education, Scotland has the potential to become an international
model of best practice, but it needs to improve immersion teaching at all stages. Some schools allowed English to be too
dominant.

ITEM15 I THEME China, Singapore,Korea and India as educational highperformers

CONTACT, AUTHOR, REFERENCE HowHigh-PerformingNations TeachGlobal Skills, Singmaster, H., Asia Society website.
http://asiasociety.org/education/learning-world/how-high-performing-nations-teach-global-skills

ISSUES A short summary on the transformation of China, Singapore, Korea and India as educational high performers.

ITEM16 I THEME Student outcomesacrossdifferent performance levels

CONTACT, AUTHOR, REFERENCE How theworld’smost improved school systems keep getting better, Mourshed,M., Chijioke, C.
andBarber, M., McKinsey&Co. 2010. http://www.mckinsey.se/PDF/2010_report_full.pdf

ISSUES This report looks behind 20 school systems fromaround theworld, all of which have experienced an improvement in
student outcomes across different performance levels (Armenia, Aspire (a US charter school system), Boston (Massachusetts),
Chile, England, Ghana, HongKong, Jordan, Latvia, Lithuania, LongBeach (California), Madhya Pradesh (India), Minas Gerais
(Brazil), Ontario (Canada), Poland, Saxony (Germany), Singapore, Slovenia, South Korea, andWestern Cape (South Africa). The
findings show that all these improving systems share a common set of characteristics and similar set of interventions, although
they use different approaches. It identifies structures, resources, and processes as the three types of interventions that enable
improvement of any system.

[See item8–Raffe, D., 2011.which questions themethod used for this report]

ITEM17 I THEME System

CONTACT, AUTHOR, REFERENCE Top 10 Ways to Reform Schools, Stewart, V., Asia Society. 2012.
http://asiasociety.org/initiativelwtw/top-10-ways-reform-schools

ISSUES Identifieswhat the best school systems are doing right to succeed in the global knowledge economy. Lessons include a
high commitment to equity and high-quality teachers and school leaders. Stewart, V., 2012. AWorld-Class Education: Learning from
InternationalModels of Excellence and Innovation. Alexandria, Virginia USA: ASCD.



Learning,WorkandLife in 2025–anonline
questionnaire carried out byYoungScot.
Question 1: Learning–What helps you learn?

Responses 315

Combination of helpful sources

Good technology, interesting lessons and group activities.

A goodworking environment, goodworking resources.With a teacherwith a really good knowledge
of what we are doing.

Teachers, Technology, The Internet, Elders, Relatives

In school we have lots of great thing to help us learn like smartboards aswe can use them to look
up information or find out things.We also have easy access to the internet if we need to look anything
up.We have awide variation of books and textbooks these help us every day learning to read or
research for topics orwork. Our teachers help us a lot because they understand thewaywe learn
andmake surewe knowwhat to do. Our peers also help aswe can talk to each other and explain
things that we just don't understand.

Teacher and peers because they can teach or tell you things that you don’t already know about.
Technology because it teaches you how towork a computer and sometimes not just computers
are to dowith technology and u can also research things on it. TV because some programmes
have good life lessons.

I think that we learn fromour teachers by listening carefully and acknowledging all the information.
Anotherway to learn is by researching the internet and using child friendly sites. I often read and
I find that by reading regularly it improves your ability to spell.

Teachers, friends, internet, library and family all help you to embrace and learn.

There are lots of things that helpme learn but themost important thingswould probably be a) teachers.
Teachers set youwork and help you out if you get stuck. b)mistakes. Everybodymakesmistakes and
everybody learns from them, because nobody's perfect andmistakes help the brain grow stronger. c)
Family and friends. If you ever get stuck on anything you can ask family and/or friends to help you.
Theywill give you their best advice and always try to explain it as best as they can.

Teachers andmy friends and school resources likemaths text books and smartboards and things
like that.

Your fellow pupils for examplewith your groupwork and presentations.

The internet like laptops etc. Family and friends they could teach you new things. Dictionary and
Thesaurus. The teacherwho teaches you new things. Yourmistakes and your challenges.

I learn a lot from3 skills, reading, listening andwriting. From listening to Teachers, Parents and peers.
From reading I learn from textbooks, internet and signs. And fromwriting I learn to spell wordswith
the skill of reading.

Teachers – they tell you in depth all about what you are learning. Research – (reading, computers, TV)
you use all these things to research about things to find out about them– reading gives you information
and you learn to read, computers have full information about things and TV has the newswhich has
information about true things around theworld. Surroundings – your surroundings teach you things
because things like displays and notice boards have information on them. People – they can tell you all
about things they know that youmight not know about.
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Smartboards helpme learn aswell as the Internet. My peers also helpme to learn as I have to listen towhat
they have to say. Listening and paying attention in classwill helpme learn. Teachers help everyone learn as they
help you improve your reading, writing and researching skills which are extremely important for workwhen you
are older. They alsomake learning fun even though they can sometimes give you challenging homework.

Teachers because they teach you stuff. Dictionaries because they give you the definition and the spellings of
words. The computer because it is full of information. Books because they have lots of information in them.

Teachers + Peers + Family – gives you information that you can embrace and learn from. Internet + Library +
Jotters and Other Technology –more information that is recent and correct.

Teachers – they are the base of learning and are the reasonwe are as smart aswe are today! Peers - they share
their learningwhen it comes to groupwork etc. Challenges/mistakes – aswe learn fromourmistakes.

Music andwriting lots of notes. Doing bits of different activities tomake learningmore interesting.
Reading books.

Lists,mindmaps,making studying fun.

Loads of things, groupwork,music...

Teachers, text books and homework.

Using different tech helpsme learn aswell as teachers giving you enough information per subject.

Imitation learning,mindmaps,music,mnemonics

Teachers,music, books

There aremanywayswhich helpme learn. Visual revision such as symbols andmindmaps often help.
Alsomemory games are effective too.

The library, teaching staff, books, the internet, and other people

Books, internet, familymembers

Peace and quiet and a relaxing place to concentrate. A great availability of teachers help and a fun environment
to learn. Learning in a funwaywith hands on practical lessons.

Reading through notes over and over again, highlighting things that I need to learnmore of, quizzingmyself on
what I learned in class that day, and asking teachers on things that I am stuck on in order forme to understand.

A good teacher, friendly environment, brightly colouredwork, pictures and diagrams

Coloured pens. A friendly, humorous teacher. Not working out of textbooks – they’re boring.

Writing, reading, research projects, teacher lectures.

I like to trymany different ways to help learn new things, as this keepsme interested in learning and enables
me to learn information effectively. This involvesmakingmind-maps,making diagrams, reading information
aloud and getting quizzed onmy knowledge.

I find typing notes up several times helpsme drill information intomy head! I also like to listen tomusic when I
amdoing homework or revising. I do not find cutting and sticking exercises in school very helpful and I also find
working individually producesmy best results.

ELearning,more copies of the books in universities’ libraries or access to electronical books, student discounts
in bookshops, ILA, exchanges andmeetingswith foreign students.

Music – backgroundmusic/large notes

Studying helpsme learn. I just keep studying and I feel like it helpsme learn. And it doeswhen it comes to tests.
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School, reading, parents

Teachers, school, parents

Music and school (2 responses)

School, documentaries

Working in groups, write things down, school

When youwrite things then go over it, thenwork it out. And groupwork.

Teachers and sticking in at school. Listening.

Teachers, school, andmath

Being practical with hands on learning

Colour paper

Technology /Media

Cool technologies like kindles ipads and the internet. Kindles helpmewithmy reading, ipads helpme
withmy technological skills and the internet helpsmewith all the questions that I want to know.

New iPads and newAmazonKindles help you learn and also almost everything round about you helps
you learn.

I think that the education games and activities helpsme learn a lot because it isn't boring and you’re
learning and not realising and I also think that the smartboards are very good but I do agree that the
workbooks and sheets are good because life isn't all just a game.

Computers, Teachers, kindles, Technology

Technology! I really feel that sitting at a computer helps.

Having the right technology in class for university/learning. And the teachers/trainers knowhow to use it.

Interactive Technology, Funny Teachers

Computers and teachers helpingme.

I think that in 2025 peoplewill rely a lotmore on technology to learn, especially in schools. Therewill
probably bemore opportunities to learn using tablets and interactive technology, particularly for
younger children.

Internet – to research

Educational websites

Technology

Smartboards

SQAWebsite, BBCBitesize, Scholar

Computers

Facebook
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Groupwork/ partnerwork/ interactive lessons

Groupwork (11 responses)

Groups (3 responses)

Interactive (4 responses)

Interactivework (5 responses)

Activities

Workingwith a partner ormaking it interactive

Group activities, games, quizzes, past papers, discussion

Group tasks and discussions

What helpsme learn is when you’reworking in a group or play a game or activity because it's fun
and you’re enjoying yourself.

Groupwork / interactive activities

Sitting andworking in groupswith people I know and like.

Groupwork and interactive lessons

Interactive lessons, groupwork. Not the teacher just talking

Interactive learning. Games and computing helpme learn, I focusmorewhenworking in a group
and listening to each other.

A practical example

Being able to see and take part in practical work and seeing diagrams, pictures etc.

Class discussions andwatching interesting filmswhen the class is paying attention.

Making notes, doing FUN activities

Visual aids and hands on activities

Colours and groupwork

Motivation, good fun lessons

Talkingwith friends

Goodworking resources (books,mindmaps, pictures, revision)

Information out of books and computers, also teachers help.

Books – themore you read themore you learn

Books (3 responses)

Books, highlighters, teachers

Books, DVDs

Reading (5 responses)

Reading and getting help fromothers

Reading + problem solving

Reading because it teaches you newwords.Writing because it teaches you to spell words correctly.
Also school because you learnmore stuff and you are getting a good education.
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Taking and reading overmy notes. Highlighting the keywords and also reading books related to the subject.

The library, school, books, newspapers

Seeing things that explain how to do something.

Flashcards, reading success guide books. Doing past papers, or just simply note-taking in class.

Pictures + diagrams

Pictures (3 responses)

Drawingmindmaps, teachers& tutors

Visual aids

Pictures, diagrams, active learning

Visualisation

Visual and doing (experiments)

Drawing

Mindmaps, listening tomusic,mnemonics (2 responses)

Revision, concentration (2 responses)

Revising, going over yourwork

Revision of thework I have already done in class

Repetition (Modern Language), Revision (Tests) , Project Tasks

School (9 responses)

College

Reading andwriting in school

Teacher / Family / Friends

Teachers (13 responses)

Teachers, education, parents, guardians and friends sometimes.

Teachers because they help you learn andmakework that is hard easy and fun.

The teachers helpme to learn andmake learning fun.

Teachers – helpme learn

Decent teachers and entertainingmethods

Decent teachers. Available teacher assistance. One-to-one timewith the teacher.

Teachers, (support teachers) listening, have the best of education, support fromothers such as parents,
friends and guardians.

My teacher helpsme learn because she tells uswhatwe’re learning about and she helps us find
information.My friends also help becausewe do presentationswherewe’re teaching each other.

An exciting teacher

When teachers explain things easily
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Teachers and your fellow peers

A genuinely nice teacher, if the teacher doesn’t likeworkingwith kids thenwe have no chance!
Writing info out helps and having a good teacher that you’re not afraid ofmeanswe can ask questions.

Encouragement from teachers at school

Peers/friends – aswhen you are stuck they can help

What helpsme learn ismy peers and family because they helpme if I get stuck on something andmake
me feelmore confident in doing it.

Peers – tellme things I don’t know

The experiences of other people. They’ve lived through it and you paymore attention to the real thing not
a paragraphwhich comes out of a textbook or a pretender’smouth. The pretender hasn’t actually done it
they only act like they have. It should be the real peoplewho have done it who teach it. This will happen in
the future!

Well whenwe’re in class the teacher talks loud and she explains in detail of what we have to do and I
always like towork in quietness.

Others

Listening (9 responses)

Taking notes listening to things. Stuff which you can interact with.

Making notes in class and reading it later at home

Note taking, practical work and being given the chance to do it yourself.

Working bymyself

Looking over things

When I pay attention

Paying attention

Thinking and listening

Beingmore laidback, and able to relax

Making learning fun ormaking them into songs as I remember lyrics quite easily
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Question 2:Work–What is themost important skill you think that you’ll
need forworking in 2025, andwhy?

Responses 315

ICT Skills

I think ITwill be a very important skill since it is ALWAYS improving and gettingmore complicated!!!

IT because it will helpme inmy dreamof becoming a IT teacher

The ability to use technology because computers are becomingmuchmore popular nowadays

ICT because in 2025 I think a lot of thingswill bemore technical so I think ICTwill be a good skill to have.

I think that themost important skill I shall need is ICT. I think this is important because in the future there
will bemore technology.Wewill need to knowhow towork complicated substances for the ability learn

ICT because in schools they are starting to have ipads and kindles

I think ICTwill be themost important skill because therewill bemore technology and thingswill be
more hi-tech than they are now.

ICT because therewill be a lotmore technology probably in 2025.

Computing – because in 2025 I think that youwill need it as theymay be a lot of things that are
computerised

I think intelligencewith new technology developing in the next years.With theworld needing solutions
to the global warming problem, intelligencewill become useful

ICT. I think a lot of technologywill be used at work and at school. To be able to learn and earnmoney you
will have to be able to have ICT skills. Currently we have things like smartboards and laptops and I think
thingswill get evenmore advancedmeaning that the only way youwill be able to learnwill bewith
technology. Practically everywork uses laptops and technology. Theywill getmore technology to be able
towork quicker.

I think themost important skill youwill needwill be technology as I think that therewill be a lot of new
technology in 2025. If you can’t use the technology youwon’t be promoted. I also think youmay need to
be able towork on your own orworking together.

ICT skills – so you couldwork computers/ipads etc. so if we had ipads or others built in to our deskwe
couldwork themproperly!

Technological studies – computers heavily depended on

Technology skills (4 responses)

Technology (3 responses)

Technology, as it is progressing fast.

To be able towork technology etc. computers,mobile phones, ipads andmanymore.

Knowledge of technology, and how to use it

Use technology it’s changing fast

Technology skills and the ability to talk to new people

Technology skills

Computing technology is taking over

I think it will be computing because therewill be lots

Computer skills (9 responses)
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Workingwith computers (3 responses)

Computers because it’ll probably be a big thing in the future

Computing because of technology

Computing, technology

Computing skills because theywill bemore

Computing (everything going electronic)

Computer skills,manners

Computers because it is theway forward

Computing because electronics are improving everyday

I think that computer skills – even basic –will be themost important skill for working in 2025. This is because
most jobs are revolved around a computerised system, such as officework, and also retail shops use this too.
Also, by 2025 technologywill probably have advanced greatly. Due to thismorework placeswill be using a
better computer systemwithin their company.

Computing, as almost everything nowadays is done through computers and it willmost likely be the same
by 2025.

Being able tomake computer generated things, because computers are being used all over theworld.

IT skills as computers are such a large part of life now that will be even larger in the future

Being able to use computers

IT skills because everything is computerised

Being able to use computers andmodern technology

Computing and groupwork skills

In 2025 the oil supplies around theworld are sure to be severely depleted,more than they are already, and I
think that the best skill workerswill need is innovative thinking and the ability to work on new technology to
keep upwithmodern life.

Computing, theworld is changing somuchwith computers and technology, butmaybe not for the better.

Computing – Because a vast amount of technologywill be released andmachinerywill be operated in theway.

Towork a computer

Being good at CDT because I want to be an architect

Being able to use electronic things

Good understanding of computer systems

Internet
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Social skills (be able to communicate/ teamwork...)

Listening and communication

Communication is one of themost important skills a person should know.

Communication – because you need to communicate to say and dowhat is requested.

Communication – you always need to communicate – people need to understandwhat to do, etc.



I think that themost important skill youwill need forworking in 2025 is communication. I believe that
communication is important to enable you to communicatewith your co-workers and employers. This will enable
you to have a good relationshipwith your fellowworkers so that you can create a goodworking atmosphere.
And a goodworking atmospherewill ensure that youwill workwell alongside your co-workers. Aswell as giving
you the confidence to approach your employerswith any issues or even ideas to improve theworkplace.

Groups for communication

Communication, because it is essential

Communication

Communication skills and being a people person.

Communication skills will be important and also being a good people person.

Communication and IT skills (3 responses)

Communications because you need to be able to communicatewith other people

Communication, I want to be a doctor

Good at working in a team, good communication, wellmannered

Communication and groups

Talking to people, reading

Teamwork and communication

Teamwork (3 responses)

Teamwork because it always helps

Teamwork –most of the important jobs such as nurse, doctor, engineers require you to be able toworkwell
with others

Teamwork because it will bring every one closer andmake every one friendlier

Workingwith people

Groupwork and leadership skills – because as a student of Criminology and Psychology, also the p/t of Forensic
Science, I should be able towork onmy own, aswell as being a useful part of the group to solves people’s
problems – give thema justice.

Themost important skills I will need forworking in 2025 are groupwork as Imay need toworkwith peoplemany
times and I will also need to use technology for using computers andmuchmore.

Teamwork –workingwith others to complete the job

Cooperation, you need to be able to communicatewith awide range of people

Cooperative skills (2 responses)

Cooperation

Co-operation skills

I think themost important skill for 2025will be to be able to talk to someone face to face becausewith theway
that we are going at themoment seems to look like in 2025most of uswill be talking tomachines rather than
real people.

Group skills because they occur in everyday life

Ability to workwith people.

People skills(3 responses)

Social skills

Social skills to help communicate

Social skills are important for getting onwith colleagues and bosses

I think that one of the important skills I will needwill be the skill to get onwith others

Workingwith others

Extracurricular activities, good communication skills, confident and outgoing,

Cooperation skills
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General knowledge/ specific knowledge gained at school (e.g.maths)

Knowledge (13 responses)

Good knowledge

Themost important skills I will need in 2025 is being good at school subjects likemaths English science
and computing, because thewill helpme get a good jobwhen I’m older.

Being good at school subjects because it helps you get a good job

English, Maths and things like that.

Maths and English

Maths and English and administration

Maybemaths because every job includes it in life it all includes some sort of counting.

All of the subjects because all of themhelp in life.

I think I will need art andmaths because I want to be an architect

Maths (6 responses)

Maths because technologywill change

Maths because you need it for everything

HigherMaths

Maths because inmost subject youwill need it

English higher to get into uni

Maths and English because you need themeveryday

Maths and English because you need them

Maths because you need it for everything

Maths and English

Maths and science

I thinkmathswill be themost important skill I will need in 2025 because you canworkwithmoney
and solve problems.

Higher Englishmaybe? orMaths

Maths andmusic; science

Maths and English because they are important skills you need

Literacy skills

Themost import skill will be English, debating and the skill of being able toworkwithin a group because the job
I want to have uwould need all those skills.

Learning and language

Language (4 responses)

Language because different cultures are interacting a lotmore

Probably forme a teaching skill because I want to be a teacher so Imust be able to teach people aroundme.
For example adults and young children. If there is new devices in schools in 2025 then Imust be able to teach
childrenwhomaybe haven’t even heard about an ipad or laptop andwhat they do.

I think teaching is important because theywill need them to teach the kids themain subjects. Also teachers
are a pretty big part in education

Spelling (3 responses)

English
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Educational background/ degree

Education (7 responses)

Reading andwriting (3 responses)

One of themost important skills is communication and degree

I think English andmaths because every job you go to youwill have to do somemaths or English, bank?
Count, lawyer?Write! you need a good education and some goodmarks on tests.

Business qualifications and great Highers.We need tomake sure that we are fully equipped for the future
industry that is ahead of us.

A uni degree because of job losses etc.

Reading because youwill always need to read something

Reading

Study books

Writing

School (2 responses)

Common sense

Themost important skill I will need forwork in 2025will be being smart and having good common sense
because if you do not have good common sense you are not really going to get anywhere in life.

Common sense because it’s useful.

Problem solving and communication because I want to be amechanic when I amolder

Being brainy because theremight not bemany jobs

Being brainy

Confidence / presentation skills

Confidence for speaking in front of people

Confidence because if you have to speak to a large amount of people you need confidence

Confidence because if you need to speak in front of people you need confidence.

Confidence and a goal if you do not believe that you can dowell, then youwon't be able to.

Confidence, 'cause you just will. Social skills.maths

Confidence (3 responses)

Confidence, social skills (2 responses)

Confidence as I need to be confident inmy life choices

Be confident and have good communication skills.

Good communication skills and being confident

Confidence and good communication

I think I will need good communication skills and be confident.

Talking in front of people because it is important for the job I would like to do.

Being taught how towrite CVs is what we really need and confidence needs to be built to gain the experience
needed to get a job.

Presentations, becausewhen you are going for an interview youwill have to present yourself all the time
to get a job.
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Listening

Listening (7 responses)

Listening, speaking

Listeningwell in class

Listening because if you don’t listen youwon’t knowwhat to do and youwon’t get anywhere in life.

Talking and listening

Listening, communication, understanding

Combination of various skills

ICT because I think everythingwill be technological so youwill need to knowhow towork technical things. Science
because scientists discover things andmake life go on and stuff. Maths becausemost things needmathematics towork

Problem solving. Technology skills. Common sense.

To bemore skilled in the operation ofmachinery, and to communicate better, alsoworkingwith busier environments
and being able to be focused under pressure.

Organising and listening skills because youwould need to organise things to take towork and youwould need to listen
to instructions.

Working in groups.Writing things down. School.

Others
You'll need to understand about our environment and how it affects us. Theywill be taught to be grateful and to appreciate
everything they have. No onewill care aboutwhat theywant, kidswill only care aboutwhat themand others need. The children
will need to knowwhat the past generation didwrong andwhat their generationmust do better. Any other knowledge is a bonus!

I am a determined person and I think this is a key skill that will helpme. I find that if you are determined, youwill not be
distracted and are focused on your goals and hopes.

Determination, so that I can becomewhat I want to be.

Views and opinions

Kindness (2 responses)

Understanding. Don't be shy be confident. If you’re unsure of what to do then ask for help otherwise youwill never learn.

Dancing so I can be a dancer.

Football so I could become a footballer.

Being personable

Personable

Concentration

Manners and politeness

Manners

Revision

Fastness

I think the skills wewill need in 2025 haven’t been thought of yet. Some jobs haven’t been invented yet.

Fitness – because I am joining the army.

Imagination

Creativity and the ability to come upwith newways to be engaged.

Creative skills, and not just qualifications but life experience. Doing something extra such as charity work.

Initiative so I can think aboutmy choice

Being able towork onmy own initiative. This is essential because everyone is out there for themselves.

Experience and plenty of qualifications alsomaths and English.

Well, probablymymemory! I would like to be a teacherwhen I amolder, but for that to happen, I will need tomemorise all
of the lessons I am learning now! If not, I wouldn’t be able to teach any lessons!

Music (2 responses)

Mechanical knowledge cause I have an apprenticeship.

Working as a football player.

Working hard
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Question 3: Life –what do you think?

Responses 315

Employment / Unemployment

Work (9 responses)

Career (6 responses)

Mywork (4 responses)

Job (4 responses)

The ability to get a job.

Working at a job

My job

Hopefully havemy own business and be successful.

To try and get jobs

Trying to get a job/ career choice

Trying to get a job

The amount of jobs

Job availability.

A job.Most likely with computers because of the above.

The thing that will affectmy life themost is a job

I believe thatmy jobwill affectmy life in 2025 themost (hopefully for all the good reasons). As if I amhappy and am
passionatewhilst working, I will lead a positive life. Also,my jobwould affectmy income, therefore if I had awell
paid job I would have a better quality of life.

Job and salary cuts, universities tightening entry requirements to do a jobwe genuinely want to do.

Not sure but formost people, finding a job.

Jobs not being available

Not getting an job

I think that therewill not be another jobs in the future for people.

Unemployment

Employment

Working hard (2 responses)

Private life +work /money

Family (9 responses)

Work and family (4 responses)

Having a child (2 responses)

People (2 responses)

The thing that will affectmy life themost in 2025willmaybe be having a family or havingwork.

Technology because it’s going tomake the future betterwith floating cars and cars run on vegetable oil.

My family as I would like children but itmay be hard to get a job in 2025.

Whether I will have a job or family

Money and family

Family, career

Relationships and family

Children (2 responses)

Having kids

Kids and being an adult

By 2025, I will be 27, so I probably would hope I would have found a soulmate by then! I also thinkwork, asmy
career aspiration is slightly dangerous and daring :/
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Education
Study (5 responses)

The experience (2 responses)

That we haven’t learnt the thingswe need to know inwork sowemight need to go back to college
or university and that lots of things happen in 13 years so global warmingwill have changed and sowill

Non experience or qualifications

No qualifications

Not going to school

My exam results

College

Working hard in school to achieve the grades I need

What career path I chose, howwell I have done in exams

University fees

My schooling now

School

Technology

Technology (15 responses)

Technology

Technology (new)

Computers (4 responses)

The advance in technology (4 responses)

I think the thing that will affectme themostwill be the technology

The technologywill affectme themost in 2025 because it will be affecting theway I learn continuously.

TheNewTechnology thatmight be created by 2025

The electronics

Probably all the new technology thatmight come out and that it would be a little hard to try and learn all
the newways of using it.

Change in technology andmoney issues

Adapting to changing technological advances

Advanced technologywhichwewill have to use.

Advancements in technology. Global issues due to a deteriorating planet

The amount ofmachinery that will be used inwork places, and the inventions of new transport

Everything shall bemore computerised. Thismay not be a good thing.

Everythingwill probably bemore computerised.

Science

Gadgets

Gadgets and tools
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Money / financial situation

Money (28 responses)

Money

Money and a big house

Money plus changes

Money&work

Money, jobs

Finding a house / jobs

Change andmoney

Money issues and difficulty of gettingwork

I think it will be thewages I amgetting or the search for a job.

I think thatmoneywill affectmemost as the prices are getting higher and higher

Bills

Food, shoppingwill costmore

Cost

Finance

Houseswill get a lotmore expensive

Economy

Credit crunch (5 responses)

Credit crunch + jobs

Economy (4 responses)

Money problems (economy)

Poverty (3 responses)

The economy / state of theworld / politics

The recession

Hopefully the bankswill have sorted everything otherwise I will still not be able to get amortgage

Country’s financial status

There’s no jobs, nomoney, I’m going to be skint.

The recessionwill affectmy life in 2025 themost because people are constantly worrying aboutmoney
and there are very selfish people in this worldwhowill do hardly anything and still get somuchmoney.

Crash of the dollar, start of nuclearwars, overpopulation, less food,more inhabited areas (less space)
nothing is going right for earth at themoment.
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Environment
Global warming (7 responses)

Climate change (4 responses)

In 13 years time think the 1 thing that will affectme is global warming because all around youwill be pollution

Global warmingwill affect theworld and people’s lives themost in 2025 and themight soon end theworld.

GlobalWarming!!! It’s unlikely we'll stop it now aswe are used to all of life’s comforts. However tomorrow’s
generationwill have no idea! The higher standard of livingwe have, the lower theirswill be.Wemay be able to slow
downGlobalWarming today but tomorrow they, next generation,WILL stop it. It’s up to us to give thema head start,
tomake their job less impossible thanwhat it will be. In the end it won'tmatter if you're rich or poor it will only
matter if you tried or cared about GlobalWarming it is not oneman’s responsibility. It is everyman, woman and
child’s job to lead theworld into a better andmore happier era. The era of light, hope and the era of beauty.

I think that global warmingwill affectmy life and everyone else’s life

Global warming and the economy.

I think theworld being ECOwill affectmy life in 2025 because alreadywe have lots of newEco things andwe are
already gettingmore. I also think new leaderswill changemy life seeing as it will be a new generation. Scotland
may be independent and if that happens that will definitely affectmy life as things could gowrong but then again it
all could go right.

The eco system.We are all encouraged to recycle andwalk. I think theywill stop using paper because to use paper
you need to cut down treeswhich is not good for the environment. I think theywill use technology instead of using
paper for everything. Cars pollute the planet so I think theywill find new forms of transportation –we use cars A
LOT today. I think recyclingwill be a big thingmeaning that youwill have to recycle everything and therewill be new
ways to recycle – everything you don't want tends to go to the bin today.

The climate

Wewill all have eco friendly cars

Petrol (2 responses)

Global warming and fossil fuel running out

GlobalWarming/Financial situations.

I think pollutionwill affect theworldmost because therewill be a lot of chemicals and therewill be a lot of gases.
Therewill be a lot of cars in theworld and the fumes. This is whywe need tomake theworld a better place.

Pollution because the ratewere going, it would be taking over our lives, fromeveryone dumping litter on the floor
instead of the bins.

I think that pollutionwill affect our lives because everyonewill be trying to prevent global warming so therewill be
really strict rules about recycling and litter. Also I think that even though technology is really advanced animalswill
still be in trouble because you can't solve global warmingwith the push of a button.

Pollution becausewastewill go into the sea and it will kill all of the creatures

Pollution because littering.

Pollution to the earthwill harm the people on earth

Pollution (2 responses)

I think that the environmentwill affectmy life themost in 2025.

The environmental situation

I think the environmentwill affectmy life themost because of the rubbish on the ground and dirty looking streets
and global warmingwill affectmy life. The quality of our community can have effects on our emotions.

Environment
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Combination of impacts
In 2025 I think things that will affectme are things like eco; the climate is so important for the future and jobswill also
affectme as youwill need to get a job to be able to getmoney to live a normal life.

Well, obviouslymedical care and technology etc. will be stronger in 2025, but I would saymyself and people aroundme.
I need to believe inmyself if I everwant to achievemy goals but if I have supportive people aroundme, that will definitely
make a difference because theywill encourageme and helpme inwhatever I do. But themost important person isme
because I can't let anyone bringme down and I have to keep going, whatever theweather!

Well I think that computing can harmpeople’s eyes and also theremay bemore littering as there is a lot already

I would think Scottish independence and global warmingwill probably affect a lot of people

The technology in computers and global warming

The new eco cars that are powered by leaves.More peoplemoving into the country. Therewill bewaymore pollution on
the earth from litter but we can all stop that if we reuse, reduce, recycle. The technology because theywill have ipads in
schools and all different stuff like that.

Eco powered cars/ leave powered cars.More likely for workers to get promotions.We could learn languages from
people in different countries through video. No power stations. Lessmoney andmore pollution in theworld!

Money, jobs, family

The lack of jobs and the high pregnancy levels and theworldwalkingwith the uprise of smack heads

Money; technology; family; food

Money, technology and family

I think that in 2025 therewill bemore financial trouble and getting a jobmay be a struggle. Peoplewill be trying to get
around faster and getmore done in shorter timeframes and it will be a very busyway of living. Citieswill be crowded
and bustling and therewill be less countryside as places continue to overcrowd and expand into rural areas.

Drugs and alcohol

Smoking and drinking

Kids.Marriage (3 responses)

House and family

Personal independence
Having to bemore independent. You have tomake your own living and not rely on others.

Having to live independently because there isn't anything that can prepare you for having to do everything
by yourself and how tomanage bills etc.

Being an adult.

Others
Music (2 responses)

Theway generations are brought up, everything could bemoremodern and childrenmay takemore for granted.

In year 2025 I'll be 36, so the access to surrogacywill be important thing forme. I'm strugglingwith tokophobia,
so the possibility of having own childwithmy husband thanks to suchwoman affectsmy, our live permanently.

Being an independent Scotland in 2014, August. Independence I thinkwillmake us a richer country and amore
culturistic and the unemployment problemmay be removedwith an independent Scotland, since alcohol
distillerieswere shut down by the UK pacts andmay also boost the economy.

Maybe seriously injuringmyself and not being able to domuch.

Getting old

I think the fact that everything being so different will affectmy life somuch.

Be a sports person

Girls

Fitness

Eat healthy

Nothing because I think it will all be finewhen it gets to 2025.

Fate

I will be old

I will be 25
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ANNEX
2
ADDITIONAL

REFERENCES
AND

SOURCES
References to current projects, initiatives and policy; ongoing sources of
information and comment; background information; and broader case
studies referred to by the project community.
ITEM1 I THEME Generic childrenand youngpeople development

CONTACT, AUTHOR, REFERENCE GrowingUp in Scotland study http://www.crfr.ac.uk/gus/index.html

ISSUES Longitudinal study. GUS follows the lives of thousands of children right across Scotland from infancy through to their
teens. As one of the largest studies ever done in Scotland it will provide information to help develop policies and plan services
for children and their families.

ITEM2 I THEME Policy

CONTACT, AUTHOR, REFERENCE Getting it right for every child and young person Scottish Government
http://www.scotland.gov.uk/Topics/People/Young-People/gettingitright

ISSUES Away ofworking consistently and supportivelywith all Scotland’s children, young people, and their families and acting
quickly if they need help. It’s being used in families, schools, nurseries, health care, social work, lawenforcement, housing and
some support services for adults. It has been designed to thread through all services and areas that involve children and young
people of any age. Taking care of our children'swell-being andmaking sure they are alright - even before they are born – helps us
ensure themost positive outcomes for them later in life. It gives them the potential to growup ready to succeed and play their part
in society.

ITEM3 I THEME Wellbeing

CONTACT, AUTHOR, REFERENCE Social determinants of health andwell-being among young people. Health Behaviour in School-aged
Children (HBSC) study: international report from the 2009/2010 surveyWorld Health Organisation. 2012.
http://www.euro.who.int/en/what-we-do/health-topics/Life-stages/child-and-adolescent-health/publications/2012/social-
determinants-of-health-and-well-being-among-young-people.-health-behaviour-in-school-aged-children-hbsc-study

ISSUES The report presents data from39 countries on over 60 health and social indicators. HBSC’s flagship policy report
contributes to our understanding of the social determinants of young people’s health, by highlighting inequalities by gender, age,
socioeconomic conditions and geography.

ITEM4 I THEME Views&aspirationsUK

CONTACT, AUTHOR, REFERENCE Next GenerationUK, British Council report with YouGov
http://www.britishcouncil.org/new/PageFiles/15492/YouGov_Report_v3.pdf?dm_i=12ZA,TX9C,5IZX4F,2G9GY,1

ISSUES Following three reports published in 2009 and 2010 on young people’s views and aspirations in Pakistan, Bangladesh and
Nigeria, Next Generation UK is a study commissioned by the British Council that seeks to understand the views and aspirations of
young people in the UK today. The report presents the findings of a research project that focused onUKundergraduates between
the ages of 19 and 21 studying at UK universities.

ITEM5 I THEME Stakeholders

CONTACT, AUTHOR, REFERENCE For a better future: Customer impact report 2009/10. Scottish Life.
http://www.royallondongroup.co.uk/docs/corporategovernance/customerimpact/CustomerImpactReportScotLife2009.pdf

ITEM6 I THEME Policy; skills strategy

CONTACT, AUTHOR, REFERENCE Skills for Scotland – a Lifelong Skills Strategy, Scottish Government. 2007.
http://www.scotland.gov.uk/Publications/2007/09/06091114/0

ITEM7 I THEME Investment plans

CONTACT, AUTHOR, REFERENCE NewSkills Investment Plans, Skills Development Scotland.
http://www.skillsdevelopmentscotland.co.uk/our-story/key-publications.aspx

ISSUES NewSkills Investment Plans for key industry sectors such as energy and renewables in particular and Skills Academies,
for example in Food andDrink. These are newmodels of partnership between employers and education, some of which are
attracting attention beyond Scotland. They help us to understandwhat skills are needed for economic success.
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CONTACT, AUTHOR, REFERENCE Teaching Entrepreneurship to Undergraduates, Jones, C., Senior Lecturer in Entrepreneurship at
University of Tasmania. http://www.teaching-entrepreneurship.com/chp-1.html

ITEM9 I THEME Education audio discussion andviews

CONTACT, AUTHOR, REFERENCE EDUtalk, organised by David Noble and John Johnston. http://edutalk.cc/

ISSUES Gathers the voices of educators usingmobile andweb technologies. It’s open to contributions fromanyone on any aspect
of education. Threemain components: EDUtalk, the podcast, audio files fromanybody about education; Radio EDUtalk, streaming
audio from the EDUtalk library and regular live broadcasts; and EDUtalk conversations, face to face group conversations about
education.

ITEM10 I THEME Acquisition

CONTACT, AUTHOR, REFERENCE High Skills, P. Brown et al, OUP. 2001.

ISSUES Compares skill acquisition systems

ITEM11 I THEME Entrepreneurship

CONTACT, AUTHOR, REFERENCE What Is Educational Entrepreneurship? Smith. K. and Landry Petersen, J., NewSchools Venture
Fund. 2006.Written for Educational Entrepreneurship: Realities, Challenges, Possibilities, Ed. FrederickM. Hess, Harvard
Education Press. 2006. http://tinyurl.com/educationalentrepreneurship

ISSUES In a systemgoverned by the principles of dynamic equilibrium, entrepreneursmay be both important vehicles for getting
there and permanent participants in this new environment. By imagining how education can be improved, thinking beyond the
current rules and resources, creating new organisations to execute their vision and inspiring others to follow, entrepreneursmay
be agents of continuous improvement in public schooling.

ITEM12 I THEME Deprivation

CONTACT, AUTHOR, REFERENCE Scottish Index ofMultiple Deprivation http://www.scotland.gov.uk/Topics/Statistics/SIMD

ISSUES The SIMD provides awealth of information to help improve the understanding about the outcomes and circumstances of
people living in themost deprived areas in Scotland.

ITEM13 I THEME Social enterprise

CONTACT, AUTHOR, REFERENCE Room13 Scotland http://www.room13scotland.com/

ISSUES A social enterprise organisationwhich encompasses an expanding network of linked studiosworldwide. Surrounding
these studios is an international community of artists, educators, thinkers and other professionalswho share their work and their
thinking. It all began in 1994when a group of students established their own art studio in Room13, Caol Primary School near Fort
William, Scotland. They ran the studio as a business, raising funds to buy artmaterials and employ a professional artist in
residence toworkwith them. Slowly and organically, Room13 grew to establish a network of such studios throughout the UK
and abroad.

ITEM14 I THEME Economies

CONTACT, AUTHOR, REFERENCE Varieties of capitalism, Hall and Soskice, OUP. 2001. For recent critical review see Lauder et al
in NewPolitical Economy, 13 (1), pp 19–35

ISSUES Compares differentmodels of economic organisation

ITEM15 I THEME Poverty

CONTACT, AUTHOR, REFERENCE Achieving Our Potential: A framework to tackle poverty and income inequality in Scotland,
Scottish Government. 2008. http://www.scotland.gov.uk/Resource/Doc/246055/0069426.pdf

ISSUES Framework for tackling poverty and inequality



Data Workbook I page 49

ANNEX
2
ADDITIONAL

REFERENCES
AND

SOURCES
ITEM16 I THEME Wellbeing

CONTACT, AUTHOR, REFERENCE Towards aMentally Flourishing Scotland: Implementation andAction Plan,
Scottish Government. 2009. http://www.scotland.gov.uk/Resource/Doc/271822/0081031.pdf

ISSUES Mental wellbeing action plan

ITEM17 I THEME Wellbeing

CONTACT, AUTHOR, REFERENCE EquallyWell: Report of theMinisterial Task Force onHealth Inequalities,Scottish Government.
2008. http://www.scotland.gov.uk/Publications/2008/06/25104032/16

ISSUES Health inequalities report

ITEM18 I THEME Social capital

CONTACT, AUTHOR, REFERENCE HereWeAre – A social capital case study, Assist Social Capital. 2008.
http://www.social-capital.net/docs/hwa%20case%20study%20_final%20.pdf

ISSUESA rural social enterprise on thewest coast of Scotland in Cairndow, a village of around 200 individuals on the side
of Loch Fyne.We believe HWA is an excellent example of social capital being invested in as a vital resource to buildmore effective
and 'healthier' communities.

ITEM19 I THEME Learning

CONTACT, AUTHOR, REFERENCE The four pillars of education, Jacques Delors http://www.unesco.org/delors/fourpil.htm

ISSUES Learning to know, to do, to live together, to be

ITEM20 I THEME Systems–Steiner schools

CONTACT, AUTHOR, REFERENCE Steiner Schools http://www.steinerwaldorf.org/whatissteinereducation.html

ISSUES The priority of the Steiner ethos is to provide an unhurried and creative learning environmentwhere children can find the
joy in learning and experience the richness of childhood rather than early specialisation or academic hot-housing. The curriculum
itself is a flexible set of pedagogical guidelines, founded on Steiner's principles that take account of thewhole child. It gives equal
attention to the physical, emotional, intellectual, cultural and spiritual needs of each pupil and is designed towork in harmony
with the different phases of the child's development. The core subjects of the curriculumare taught in thematic blocks and all
lessons include a balance of artistic, practical and intellectual content.Whole class,mixed ability teaching is the norm.

ITEM21 I THEME SchoolsManagement

CONTACT, AUTHOR, REFERENCE Managing Education for Effective Schooling: TheMost Important Problem is to Come to Terms
with Values, Raven, J. Unionville, New York: TrilliumPress. 1994.
http://www.eoswiki.co.uk/wiki/index.php/Managing_Education_For_Effective_Schooling:_Chapter_1

ITEM22 I THEME Systems–Feuerstein

CONTACT, AUTHOR, REFERENCE The Feuerstein Training Centre for theMaking ofMan http://www.feuersteintraining.co.uk/

ISSUES Professor Reuven Feuerstein’s theory andmethodology offer a visionaryway forward to addressmany of the current
education agenda issues in Scotland today. The Feuerstein Centre for theMaking ofMan has beenworking in partnershipwith
the Scottish Borders Education Authority since 2005, equipping teachers to deliver to vulnerable pupils with a history of
underachieving due to social, emotional or behavioural problems.

ITEM23 I THEME Technological –KhanAcademy

CONTACT, AUTHOR, REFERENCE Using video to reinvent education, SalamanKhan. 2011.
http://www.youtube.com/watch?v=nTFEUsudhfs

ISSUES Talks about how andwhy he created the Khan Academy, a series of educational videos. He shows the power of interactive
exercises, and calls for teachers to consider ‘flipping’ the traditional classroomscript – give students video lectures towatch at
home, and do ‘homework’ in the classroomwith the teacher available to help.
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CONTACT, AUTHOR, REFERENCE 16+ Learning Choices, Scottish Government.
www.scotland.gov.uk/Topics/Education/skills-strategy/progress/sg/economicimprovement/16PlusLearningChoices/16plus

ISSUES More Choices, More Chances, the Scottish Government’s strategy to reduce the number of young people not in education,
employment or training. It focuses on improving the range of learning options open to young people (both pre and post-16)
through Curriculum for Excellence, improving the support available to young peoplewho need it, improving financial support
arrangements for young people, improving the use of data about young people and their needs, and partnershipworking.

ITEM25 I THEME Curriculum forExcellence

CONTACT, AUTHOR, REFERENCE Curriculum for Excellence, Scottish Government.
http://www.educationscotland.gov.uk/thecurriculum/whatiscurriculumforexcellence/index.asp

ISSUES Curriculum for Excellence aims to achieve a transformation in education in Scotland by providing a coherent,more
flexible and enriched curriculum from3 to 18. The curriculumaims to help every learner develop knowledge, skills and attributes
for learning, life andwork, which are encapsulated in the four capacities: to enable each child or young person to be a successful
learner, a confident individual, a responsible citizen and an effective contributor.

ITEM26 I THEME Doattitudes andbehaviours affect attainment?

CONTACT, AUTHOR, REFERENCE The role of aspirations, attitudes and behaviour in closing the educational attainment gap,
JosephRowntree Foundation. 2012 http://www.jrf.org.uk/publications/aspirations-attitudes-educational-attainment-roundup

ISSUES Asks if children’s and parents’ attitudes, aspirations and behaviours for education really do affect attainment; and
whether interventions focused on these can reduce the attainment gap.What it does say is conflicting… it says there is evidence to
supportmore (rolling out of) interventions in parents involvement in education but then says there is little evidence of any positive
outcomes. Themain conclusion seems to be that we needmore and better quality evidence…

ITEM27 I THEME Language learning

CONTACT, AUTHOR, REFERENCE Language Learning in Scotland: A 1 + 2 approach, the Scottish Government’s LanguageWorking
Group. 2012. http://www.scotland.gov.uk/Publications/2012/05/3670

ISSUES Containing recommendations for a newmodel for Scottish schools based onmother tongue plus 2 languages.

ITEM28 I THEME SureStart England

CONTACT, AUTHOR, REFERENCE National Evaluation of Sure Start http://www.ness.bbk.ac.uk/

TheNational Evaluation of Sure Start: Does area-based early interventionwork?Belsky, J., Barnes, J. andMelhuish, E.C. (Eds),
Bristol: The Policy Press. 2007.

ISSUES SureStart is a government led initiative aimed at giving every child the best possible start in life, offering a broad range
of services focusing on Family Health, Early Years Care and Education and ImprovedWell Being Programmes to children aged 4
and under.

ITEM29 I THEME FamilyNursePartnershipEngland

CONTACT, AUTHOR, REFERENCE The Family Nurse Partnership Programme, Department of Health
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_118530

ISSUES A preventive programme for young first timemothers. It offers intensive and structured home visiting, delivered by
specially trained nurses (Family Nurses), fromearly pregnancy until the child is two.

ITEM30 I THEME Innovative learningenvironments

CONTACT, AUTHOR, REFERENCE 21st Century Learning and Teaching: Innovative Learning Environments, Centre for Educational
Research and Innovation, OECD programme http://www.oecd.org/dataoecd/13/28/40805069.pdf

ISSUES How can individuals be helped to achieve their fullest potential? How can today’s schools be transformed so as to create
environments that result in the type of teaching and learning thatmakes individuals lifelong learners and prepares them for the
21st century?
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ITEM31 I THEME Lifelong learning, Europe

CONTACT, AUTHOR, REFERENCE Lifelong Learning, European Training Foundation.
http://www.etf.europa.eu/web.nsf/pages/Lifelong_Learning

ISSUES A study showed that in the highest achieving countries of the EU, only 12%of people aged 24-59 participate in at least one
week of training every year. In the ETF’s partner countrieswhere resources are scarcer and provision of post-secondary education
and training tends to be less developed, the proportion of peoplewho have access to lifelong learning is even lower.

ITEM32 I THEME Preparatory schools for disadvantaged students, USA

CONTACT, AUTHOR, REFERENCE Knowledge is Power Program www.kipp.org/about-kipp

ISSUES AUS-wide network of free, open-enrolment, college-preparatory public schoolswith a track record of preparing students
in underserved communities for success in college and in life. KIPP builds a partnership among parents, students, and teachers
that puts learning first. Providing outstanding educators,more time in school learning, and a strong culture of achievement. KIPP
schools share a core set of operating principles knownas the "Five Pillars": High Expectations, Choice&Commitment,More Time,
Power to Lead, and Focus onResults.

ITEM33 I THEME Skills policy, England

CONTACT, AUTHOR, REFERENCE OneStep Forward, TwoStepsBack? Skills Policy in England under the Coalition Government,
Jonathan Payne&Ewart Keep, SKOPEResearch Paper 102, Cardiff University, 2011.
http://www.skope.ox.ac.uk/publications/one-step-forward-two-steps-back-skills-policy-england-under-coalition-government

ISSUES Examines some of the challenges confronting skills policy in England and considers the prospects of amore integrative
and holistic approach to tackling the 'skills problem'. It argues that the political and ideological space is limited, with skills policy
likely to focusmainly on skills supply, with vastly diminished state funding/subsidy.

ITEM34 I THEME FamilyNursePartnershipProgramme

CONTACT, AUTHOR, REFERENCE Family Nurse Partnership Programme, Scotland.
http://www.scotland.gov.uk/Topics/People/Young-People/Early-Years-and-Family/family-nurse-partnership

ITEM35 I THEME Early years framework

CONTACT, AUTHOR, REFERENCE The Early Years Framework, Scottish Government. 2008.
http://www.scotland.gov.uk/Resource/Doc/257007/0076309.pdf

ISSUES What happens to children in their earliest years saysmuch about our society and is key to outcomes in adult life.
This is now supported by awide range of research evidence fromeducation, health, justice and economic experts. This framework
at its simplest is about giving all our children the best start in life and the steps the Scottish Government, local partners and
practitioners in early years services need to take to start us on that journey.

ITEM36 I THEME Early intervention

CONTACT, AUTHOR, REFERENCE Maximising the potential of children in the Early Years,Buchanan, A., David Hume Institute
seminar paper. 2011. http://www.davidhumeinstitute.com/images/stories/Seminars/Early_Years_Paper_final_version.pdf

ISSUES The full version of the presentation given at the GGiS/SFF seminar October 2011.

ITEM37 I THEME Early intervention

CONTACT, AUTHOR, REFERENCE Special report 2: Early Childhood Education andCare: Developing a fully integrated early years system,
Children in Scotland. 2011. http://www.childreninscotland.org.uk/docs/CIS_ECECSpecialReport2_001.pdf

ISSUES This special report clarifies the complex education and care divisions for children under 5 in Scotland, and provides
practical recommendations formaking integrated early years services a reality so that Scotland’s Early Childhood Education and
Care provision canmatch the best in Europe.
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CONTACT, AUTHOR, REFERENCE Early Years Briefing Paper 6: Legislating to improve outcomes for young children in Scotland,
Children in Scotland. 2011. http://www.childreninscotland.org.uk/docs/CIS_EYF_Briefing_paper_6_001.pdf

ISSUES This briefing paper brings together the key characteristics of successful European countries’ early years education and
care policies (taking Slovenia, Norway, Denmark and Sweden as examples) and sets out how the Scottish Government could begin
to legislate for change that will deliver on its pledges.

ITEM39 I THEME Early years

CONTACT, AUTHOR, REFERENCE Early Years Action Fund, Inspiring Scotland, including a list of research papers.
http://www.inspiringscotland.org.uk/Home/Our-Funds/Early-Years

ISSUES Run to improve the outcomes for vulnerable young children and to help them to achieve their potential. The fundwill
increase the voluntary sector capacity to deliver frontline services to children and families.

ITEM40 I THEME Early years

CONTACT, AUTHOR, REFERENCE Play, Talk Read campaign, Scottish Government http://www.playtalkread.org/

ISSUES Launched in 2009; highlights that simple interactionwith children under three helps build the child/parent bond and can
provide essential social skills,motivation and capabilities thatmake lifelong learning easier and help build amore successful life
in the long term. Seeks to encourage parents and carers to incorporate these three simple steps into their everyday lives,
highlighting that children don't need expensive toys or costly visits - it is simple time and attention thatmake all the difference.
Research underpinning the Early Years Framework shows that: During the first three years 75%of brain growth is complete.
By the age of three, 50%of our language is in place. Childrenwhose parents talk to them frequently have better language skills
than parentswho seldom talk to them (at 20months babies of talkative parents knew 131morewords that infants of less talkative
parents. At 24months the differencewas 295).

ITEM41 I THEME National guidanceearly years

CONTACT, AUTHOR, REFERENCE Pre-Birth to Three: Positive Outcomes for Scotland’s Children and Families,Learning and Teaching
Scotland. 2010. http://www.ltscotland.org.uk/Images/PreBirthToThreeBooklet_tcm4-633448.pdf

ISSUES National guidance identifies the four Key Principles of Rights of the Child, Relationships, Responsive Care andRespect.
It aims to improve and enhance evidence-based practice by building on our knowledge of current research and ourworkwith
babies, young children and their families.

ITEM42 I THEME Parents as early educators, England

CONTACT, AUTHOR, REFERENCE Parents Early Education Partnership (PEEP) http://www.peep.org.uk/

ISSUES An evidence-based programme, supporting parents and carers in their role as children’s first andmost important
educators. Provide training and support for practitionersworkingwith families, aswell asworking directly with families in our
local community.

ITEM43 I THEME Learning

CONTACT, AUTHOR, REFERENCE Learning blogs, Education Scotland https://blogs.glowscotland.org.uk/glowblogs/eslb/

ISSUES Education ScotlandDevelopment Officers share good practice and current events as theyworkwith practitioners across
Scotland. This blog includes the latest news fromall the teams, with links to their website, GlowGroups and good practice.

ITEM44 I THEME Community learning anddevelopment

CONTACT, AUTHOR, REFERENCE Ideas Academy, CLD Standards Council
http://www.cldstandardscouncil.org.uk/Ideas_Academy/Index

ISSUES Encouraging an ongoing conversation about advancing Scotland as a learning society. Developing dialogue, debate and
conversation that encourages us to lead, think and act beyond boundaries.
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ITEM45 I THEME Research including international

CONTACT, AUTHOR, REFERENCE Research Round-Up, Education Scotland
http://www.ltscotland.org.uk/aboutlts/whatwedo/research/researchroundup.asp

ISSUES Bi-monthly educational research scanning service froma range of government departments, educational agencies,
research organisations and other, including international, sources.

ITEM46 I THEME International

CONTACT, AUTHOR, REFERENCE Education in theNews,Eurydice http://www.nfer.ac.uk/eurydice/education-in-the-news/

ISSUES Eurydice’s current awareness bulletin of recent education news fromacross Europe and beyond.

ITEM47 I THEME Grassroots, positive, teacher forum

CONTACT, AUTHOR, REFERENCE Pedagoo.org, a blog/forumpopulated and administered by teachers in their ‘spare’ time
http://www.pedagoo.org/about/

ISSUES An attempt by a loose collection of educators in Scotland tomove beyond the rhetoric and inevitable negativity that
surroundsmost new initiatives in education.We are interested in ensuring that young people are given every opportunity, support,
and helping hand aswe guide them tomaster the skills theywill need to thrive in an unknowable future.

ITEM48 I THEME Further education innovation

CONTACT, AUTHOR, REFERENCE Festival of Dangerous Ideas,Scotland’s Colleges in partnershipwith Creative Scotland
http://www.scotlandscolleges.ac.uk/curriculum/festival-of-dangerous-ideas/festival-of-dangerous-ideas.html

ISSUES Aweek-long series of events held in June 2012 (and planned for 2013), which brought together staff and students from
FE, HE, community and arts organisations, to explore risk taking, dangerous thinking and creativity in education. The ideawas to
‘embolden people at the heart of education to speak up about how tomake things better for learners at all levels’.
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About theGoodisonGroup inScotland
TheGoodison Group in Scotland (GGiS) was formed in
2005 by its Chair Sir AndrewCubie CBE andBrian Stevens.
The establishment of GGiSwas inspired by thework of the
Goodison Group, set up in England by Sir Nicholas Goodison
andBrian Stevens as a programme of FEdSConsultancy Ltd.
GGiS has continued to operate long after the original
Goodison Group ceased to operate in England in 2006.
In August 2011 GGiSmoved into a newphase, constituted
as a company limited by guaranteewith charitable status,
registered as GGiS (Network) Ltd.

Our vision:
Lifelong learningwithin a community that treasures
the capacity to learn should be the normal expectation
of every individual.

Our aim:
To influence debate and practice in business,
government and education on the changing nature
of learning in the 21st century.

Ourpurpose:
To bring together experienced people from theworlds of
business, government and education to focus on particular
themes to dowith learning, skills and productivity.

Ourobjective:
To act as a premier learning network for itsmembers to
come together to explore the changing nature of learning in
a spirit of open inquiry and to produce high quality research,
events and briefings on different aspects of learning suitable
in 21st century Scotland.

Ourwork is guidedby five long-termaspirations for learning:
> Every individual citizen should have the opportunity to

learn at every age, and should expect to do so.
> The treasure of learning throughout life should be part

and parcel of every community in the country.
> The advancement of every individual citizen, through both

formal and informal learning, should be the test of all
policies and practices.

> There should be constructive debate about lifelong
learning between business, government and education
and ameans of sustaining it.

> The countries of the United Kingdomshouldmake sure
that they learn policies and practices fromeach other.

Whoarewe?
GGiS has an active, growing network of over 130 individuals
and organisations froma range of backgrounds, including
business, public service, education and the third sector.
GGiS Board of Directors
> Sir AndrewCubie (Chair)
> MarkBatho
> Dugdale Bradley
> Professor GrahamDonaldson
> Brian Stevens (Company Secretary)

About Scotland’s FuturesForum
Scotland’s Futures Forumwas created by the Scottish
Parliament to help itsMembers, alongwith policymakers,
businesses, academics, and thewider community of
Scotland, look beyond immediate horizons, to some of the
challenges and opportunitieswewill face in the future.

Looking beyond the four-year electoral cycle and away from
party politics, the Forumseeks to stimulate public debate in
Scotland, bringing fresh perspectives, ideas and creativity on
howwemight prepare for the future now.

SFFBoardofDirectors
> TheRt Hon TriciaMarwickMSP,

Presiding Officer to the Scottish Parliament

> John ParkMSP (2009–2012)

> AileenMcLeodMSP

> Alex JohnstoneMSP

> Lady SusanRice, Managing Director,
Lloyds Banking Group, Scotland

> AnneDouglas, Prospect National Secretary for Scotland
and Chairperson of the Scottish Union Learning Board

> Sir AndrewCubie CBE, Chair of the Goodison Group
in Scotland

> Professor Sir Ian Diamond,
Principal and Vice Chancellor of AberdeenUniversity

Paul Grice, SFF Company Secretary and Chief Executive,
Scottish Parliament

Donald Jarvie, Head of Business, Scotland’s Futures Forum
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The Royal Bank of Scotland are again pleased to support the work of the
Goodison Group in Scotland. We believe that it is vital for all parties involved
in Lifelong Learning to engage in debate to ensure we optimise our Learning
activities. Only by working together can we create the environment where
we can all compete.

Lloyds Banking Group recognises the important contribution the Goodison
Group in Scotland continues to make in the field of lifelong learning and we
are very pleased to play our part in assisting their work. As employment
patterns change and both individuals and businesses need to become
more flexible and more adaptable, the need for access to education and
training throughout life increases. The Goodison Group in Scotland
is making a significant contribution in this arena.
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